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INTRODUCTION 


The  Program  of  Studies:  Senior  High  Schools  is 
primarily  a  description  of  the  expectations  for 
student  learning  at  the  senior  high  levels.  The 
content  of  the  program  of  studies  is  focused  on 
what  students  are  expected  to  know  and  be  able 
to  do  in  each  course  that  has  been  developed  for 
these  levels.  Basic  student  learning  resources 
are  also  listed. 

Though  the  program  is  outlined  as  separate 
courses,  organization  for  instruction  may  provide 
for  integration  of  two  or  more  courses. 
Integrating  across  subject  areas  and  providing 
ways  for  students  to  make  connections  enhances 
student  learning.  The  reporting  of  student 
progress  and  certification  of  student  learning 
should,  nevertheless,  be  in  terms  of  the 
expectations  of  each  course  as  outlined. 

For  guidelines  and  regulations  regarding  the 
credit  value  of  courses,  examinations  and  other 
matters  relating  to  the  operation  of  a  senior  high 
school,  readers  are  referred  to  the  current  issue 
of  the  Guide  to  Education:  Senior  High  School 
Handbook.  Alberta  Education  also  produces  a 
variety  of  publications  to  support  programs  of 
study.  Teacher  resource  manuals,  curriculum 
guides  and  monographs  on  a  variety  of  topics  can 
be  obtained  from  the  Learning  Resources 
Distributing  Centre,  12360  -  142  Street, 
Edmonton,  Alberta,  T5L  4X9  'Telephone 
427-2767,  Fax  422-9750).  Basic  and  support 
student  learning  resources,  and  authorized 
teaching  resources,  are  listed  in  the  Learning 
Resources  Distributing  Centre's  Buyers  Guide. 
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GOALS  OF  EDUCATION  FOR  ALBERTA 


INTRODUCTION 

The  following  statements  of  goals  direct 
education  in  Alberta's  schools.  These  goals  are 
the  basis  from  which  specific  learner 
expectations  for  various  programs  and  courses 
are  developed.  They  also  provide  an  important 
foundation  for  school  and  classroom  planning. 

Planning  of  learning  activities,  and  the  selection 
of  learning  resources,  should  be  based  not  only 
on  the  specific  learner  expectations  listed  in 
programs  of  study,  but  also  on  the  larger  intent 
of  those  programs,  as  reflected  in  the  goals. 
Local  approaches  used  in  delivering  the  program 
are  critical  to  achievement  of  these  goals  adopted 
for  Alberta  by  order  of  the  Minister,  pursuant  to 
section  25(l)(f)  of  the  School  Act. 


GOALS  OF  EDUCATION 


•  develop  skills  for  effective  utilization  of 
financial  resources  and  leisure  time  and  for 
constructive  involvement  in  community 
endeavours 

•  develop  an  appreciation  for  the  role  of  the 
family  in  society 

•  develop  an  interest  in  cultural  and 
recreational  pursuits 

•  develop  a  commitment  to  the  careful  use  of 
natural  resources  and  to  the  preservation 
and  improvement  of  the  physical 
environment 

•  develop  a  sense  of  purpose  in  life  and  ethical 
or  spiritual  values  which  respect  the  worth  of 
the  individual,  justice,  fair  play  and 
fundamental  rights,  responsibilities  and 
freedoms. 


Achievement  of  the  broader  goals  of  education 
must  be  viewed  as  a  shared  responsibility  of  the 
community.  Maximum  learning  occurs  when  the 
efforts  and  expectations  of  various  agencies 
affecting  children  complement  each  other. 
Recognizing  the  learning  that  has  or  has  not 
occurred  through  various  community  influences, 
among  which  the  home  is  most  important,  the 
school  will  strive  to: 

•  develop  intellectual  curiosity  and  a  desire  for 
lifelong  learning 

•  develop  the  ability  to  get  along  with  people  of 
varying  backgrounds,  beliefs  and  lifestyles 

•  develop  a  sense  of  community  responsibility 
which  embraces  respect  for  law  and 
authority,  public  and  private  property,  and 
the  rights  of  others 

•  develop  self-discipline,  self-understanding, 
and  a  positive  self-concept  through  realistic 
appraisal  of  one's  capabilities  and 
limitations 


The  ultimate  aim  of  education  is  to  develop  the 
abilities  of  the  individual  in  order  to  fulfill 
personal  aspirations  while  making  a  positive 
contribution  to  society. 


GOALS  OF  SCHOOLING 

Schooling,  as  part  of  education,  accepts  primary 
and  distinctive  responsibility  for  specific  goals 
basic  to  the  broader  goals  of  education. 
Programs  and  activities  shall  be  planned,  taught 
and  evaluated  on  the  basis  of  these  specific  goals 
in  order  that  students: 

•  develop  competencies  in  reading,  writing, 
speaking,  listening  and  viewing 

•  acquire  basic  knowledge  and  develop  skills 
and  attitudes  in  mathematics,  the  practical 
and  fine  arts,  the  sciences  and  the  social 
studies  (including  history  and  geography), 
with  appropriate  local,  national  and 
international  emphasis  in  each 


•  develop  an  appreciation  for  tradition  and  the 
ability  to  understand  and  respond  to  change 
as  it  occurs  in  personal  life  and  in  society 
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•  develop  the  learning  skills  of  finding, 
organizing,  analyzing  and  applying 
information  in  a  constructive  and  objective 
manner 

•  acquire  knowledge  and  develop  skills, 
attitudes  and  habits  which  contribute  to 
physical,  mental  and  social  well-being 

•  develop  an  understanding  of  the  meaning, 
responsibilities,  and  benefits  of  active 
citizenship  at  the  local,  national  and 
international  levels 

•  acquire  knowledge  and  develop  skills, 
attitudes  and  habits  required  to  respond  to 
the  opportunities  and  expectations  of  the 
world  of  work. 

Because  the  above  goals  are  highly  interrelated, 
each  complementing  and  reinforcing  the  others, 
priority  ranking  among  them  is  not  suggested.  It 
is  recognized  that  in  sequencing  learning 
activities  for  students,  some  goals  are 
emphasized  earlier  than  others;  however,  in 
relation  to  the  total  years  of  schooling,  they  are 
of  equal  importance. 

In  working  toward  the  attainment  of  its  goals, 
the  school  will  strive  for  excellence.  However, 
the  degree  of  individual  achievement  also 
depends  on  student  ability  and  motivation  as 
well  as  support  from  the  home.  Completion  of 
diploma  requirements  is  expected  to  provide  the 
graduate  with  basic  preparation  for  lifelong 
learning.  Dependent  on  program  choices,  the 
diploma  also  enables  job  entry  or  further  formal 
study. 
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DESIRABLE  PERSONAL  CHARACTERISTICS 


Children  inhabit  schools  for  a  significant  portion 
of  their  lives.  Each  day,  in  their  relationship 
with  fellow  students,  teachers  and  other  adults 
who  are  in  the  school,  children  are  exposed  to  a 
complex  combination  of  influences,  some 
deliberate  and  others  incidental.  In  Canada,  the 
common  pattern  of  attitudes  derives  from  many 
sources,  cultural,  religious,  ethnic  and  legal. 
Public  schools  exist  within  this  culture  and  it  is 
from  this  culture  that  the  schools'  dominant 
values  emerge. 

The  school,  as  the  site  of  a  child's  formal 
education,  is  not  the  sole  or  even  dominant 
determiner  of  student  attitudes.  Other  important 
sources  of  influence  include  the  home,  the  church, 
the  media,  and  the  community.  Educators  alone 
cannot,  and  must  not,  assume  the  responsibility 
for  the  moral,  ethical  and  spiritual  development 
of  their  students.  They  do,  however,  play  a 
significant  role  in  support  of  other  institutions. 
The  actions  of  teachers  and  the  activities  that 
take  place  in  schools  contribute  in  a  major  way  to 
the  formation  of  attitudes. 


Parents  and  other  groups  in  society  clearly  expect 
teachers  to  encourage  the  growth  of  certain 
positive  attitudes  in  students.  These  attitudes 
are  thought  of  as  being  the  prerequisites  to  the 
development  of  essential  personal  characteristics. 
For  the  guidance  of  all,  the  following  list  has  been 
prepared.  The  list  is  not  a  definitive  one,  nor  are 
the  items  ranked,  but,  rather,  the  list  is  a 
compilation  of  the  more  important  attributes  that 
schools  ought  to  foster. 

The  Alberta  community  lives  with  a  conviction 
that  human  beings  are  unique  and  are  uniquely 
related  to  their  world.  Generally,  but  not 
universally,  this  expresses  itself  spiritually, 
through  the  belief  in  a  Supreme  Being  (e.g.,  God). 
Ethical/moral  characteristics,  intellectual 
characteristics,  and  social/personal 
characteristics  must  be  treated  in  a  way  that 
recognizes  this  reality  and  respects  the  positive 
contribution  of  this  belief  to  our  community. 


ETHICAL/MORAL  CHARACTERISTICS 


Respectful 

Responsible 

Fair/just 
Tolerant 


-  has  respect  for  the  opinions  and  rights  of  others,  and  for 
property. 

-  accepts  responsibility  for  own  actions;  discharges  duties  in  a 
satisfactory  manner. 

-  behaves  in  an  open,  consistent  and  equitable  manner. 

-  is  sensitive  to  other  points  of  view,  but  able  to  reject  extreme 
or  unethical  positions;  free  from  undue  bias  and  prejudice. 


Honest 

Kind 
Forgiving 


-  is  truthful,  sincere,  possessing  integrity;  free  from  fraud  or 
deception. 

-  is  generous,  compassionate,  understanding,  considerate. 

-  is  conciliatory,  excusing;  ceases  to  feel  resentment  toward 
someone. 


Committed  to  democratic  ideals 


Loyal 


-  displays  behaviour  consistent  with  the  principles  inherent  in 
the  social,  legal  and  political  institutions  of  this  country. 

-  is  dependable,  faithful;  devoted  to  friends,  family  and  country. 
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INTELLECTUAL  CHARACTERISTICS 

Open-minded 


Thinks  critically 

Intellectually  curious 

Creative 

Pursues  excellence 

Appreciative 


-  delays  judgments  until  evidence  is  considered,  and  listens  to 
other  points  of  view. 

-  analyzes  the  pros  and  cons;  explores  for  and  considers 
alternatives  before  reaching  a  decision. 

-  is  inquisitive,   inventive,   self-initiated;   searches   for 
knowledge. 

-  expresses  self  in  an  original  but  constructive  manner;  seeks 
new  solutions  to  problems  and  issues. 

-  has  internalized  the  need  for  doing  his  or  her  best  in  every 
field  of  endeavour. 

-  recognizes  aesthetic   values;   appreciates   intellectual 
accomplishments  and  the  power  of  human  strivings. 


SOCIAL/PERSONAL  CHARACTERISTICS 

Cooperative  -   works  with  others  to  achieve  common  aims 

Accepting  -   is  willing  to  accept  others  as  equals. 

Conserving 


Industrious 


-  behaves  responsibly  toward  the  environment   and  the 
resources  therein. 

-  applies  self  diligently,  without  supervision. 


Possesses  a  strong  sense  of  self-worth    -   is  confident  and  self-reliant;  believes  in  own  ability  and 

worth. 


Persevering 

Prompt 

Neat 

Attentive 
Unselfish 
Mentally  and  physically  fit 


-  pursues  goals  in  spite  of  obstacles. 

-  is  punctual;  completes  assigned  tasks  on  time. 

-  organizes  work  in  an  orderly  manner;  pays  attention  to 
personal  appearance. 

-  is  alert  and  observant;  listens  carefully. 

-  is  charitable,  dedicated  to  humanitarian  principles. 

-  possesses  a  healthy,  sound  attitude  toward  life;  seeks  and 
maintains  an  optimum  level  of  bodily  health. 


XI 
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COMMON  ESSENTIAL  LEARNINGS 


The  Secondary  Education  in  Alberta  policy 
statement,  June  1985  (p.  14)  states: 

The  intellectual  purpose  of  the  secondary 
school  should  be  emphasized  by  providing 
opportunities  for  all  students  to  acquire  basic 
communication  and  computation  skills  and  to 
develop  analytical,  creative,  and  critical 
thought  processes.  These  skills  must  be 
integrated  across  all  subject  areas.  A 
continuum  of  general  concepts,  skills,  and 
attitudes  necessary  for  developing  students' 
thinking  skills  will  be  integrated  across  the 
curriculum,  from  elementary  education  to  the 
end  of  secondary  education. 

In  Vision  for  the  nineties  ...  a  plan  of  action 
emphasis  is  placed  on  ensuring  that  all  students 
develop  strong  basic  skills  including 
mathematics,  interpersonal  and  communication 
skills,  such  as  speaking,  debating,  spelling  and 
writing.  Students  should  also  be  helped  to 
develop  conceptual,  analytical,  critical  and 
creative  thinking  skills,  learn  how  to  learn,  and 
apply  these  skills  in  everyday  life.  These  skills 
would  provide  a  sound  foundation  for  higher 
level  skill  development  required  by  all  students 
in  a  rapidly  changing  world. 

Further  information  regarding  thinking  skills  is 
provided  in  Teaching  Thinking:  Enhancing 
Learning,  1990  and  Teaching  Skillful  Thinking: 
A  Staff  Development  Program  for  Educators, 
1986,  which  includes  videotapes,  with 
background  readings  and  suggested  workshop 
activities.  These  resources  are  available  for 
purchase  from  the  Learning  Resources 
Distributing  Centre,  12360  -  142  Street, 
Edmonton,  Alberta,  T5L  4X9  (Telephone 
427-2767,  Fax  422-9750). 
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LEARNING  RESOURCES 


POLICY 

Alberta  Education  selects,  acquires,  develops, 
produces,  translates  and  authorizes  the  best 
possible  instructional  materials  for  the 
implementation  of  approved  programs  of  study. 


LEARNING  RESOURCE  CATEGORIES 

In  terms  of  provincial  policy,  learning  resources 
are  those  print,  non-print  and  electronic  software 
materials  used  by  teachers  or  students  to 
facilitate  teaching  and  learning.  Many  learning 
resources,  both  publisher  developed  and  teacher 
made,  are  available  for  use  in  implementing 
senior  high  school  programs.  Decisions  about 
the  selection  and  use  of  resources  are  a  local 
matter  and  should  take  into  account  the  student 
skill  levels,  interests,  motivations  and  stages  of 
development. 

Alberta  Education  authorizes  learning  resources 
in  three  categories: 

•  basic  student  learning  resources 

•  support  student  learning  resources 

•  authorized  teaching  resources. 

Authorization  indicates  that  the  resources  meet 
high  standards  and  can  contribute  to  the 
attainment  of  the  goals  of  the  program. 
However,  the  authorization  of  resources  does  not 
require  their  use  in  program  delivery. 


In  exceptional  circumstances,  a  teacher  resource 
may  be  given  basic  status. 


Support  Student  Learning  Resources 

Support  learning  resources  are  those  student 
learning  resources  authorized  by  Alberta 
Education  to  assist  in  addressing  some  of  the 
learner  expectations  of  course(s)  or  components 
of  course(s);  or  to  assist  in  meeting  the  learning 
expectations  across  two  or  more  grade  levels, 
subject  areas  or  programs  as  outlined  in  the 
provincial  programs  of  study.  These  may  include 
any  resource  format,  such  as  print,  computer 
software,  manipulatives  or  video. 


Authorized  Teaching  Resources 

Authorized  teaching  resources  are  those 
teaching  resources  produced  externally  to 
Alberta  Education  (for  example,  by  publishers) 
that  have  been  reviewed  by  Alberta  Education, 
found  to  meet  the  criteria  of  review  and  to  be  the 
best  available  resources  to  support  the 
implementation  of  programs  of  study  and 
courses,  and  the  attainment  of  the  goals  of 
education;  they  have  been  authorized  by  the 
Minister.  Teaching  resources  produced  as 
service  documents  by  Alberta  Education,  such  as 
teacher  resource  manuals  (TRMs),  diagnostic 
programs  and  monographs,  are  authorized  by 
definition. 


Basic  Student  Learning  Resources 

Basic  learning  resources  are  those  student 
learning  resources  authorized  by  Alberta 
Education  as  the  most  appropriate  for  addressing 
the  majority  of  learner  expectations  of  the 
course(s),  substantial  components  of  the 
course(s),  or  the  most  appropriate  for  meeting 
general  learner  expectations  across  two  or  more 
grade  levels,  subject  areas  or  programs  as 
outlined  in  provincial  programs  of  study.  These 
may  include  any  resource  format,  such  as  print, 
computer  software,  manipulatives  or  video. 


AVAILABILITY 

Most  authorized  resources  are  available  for 
purchase  from  the  Learning  Resources 
Distributing  Centre,  12360  -  142  Street, 
Edmonton,  Alberta,  T5L  4X9,  (Telephone 
427-2767,  Fax  422-9750). 

Resources  are  listed  in  the  Learning  Resources 
Distributing  Centre's  Buyers  Guide. 
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SECTIONS  OF  THE  PROGRAM  OF  STUDIES 


Each  program  or  course  of  study  is  divided  into 
four  sections.  For  programs  and  courses 
authorized  prior  to  1993,  the  four  sections  are  as 
follows: 

A.  Program  Rationale  and  Philosophy 

This  section  outlines  the  basic  beliefs  and 
fundamental  principles  that  form  the 
foundation  of  each  program  or  course  of 
study. 

B.  General  Learner  Expectations 

This  section  states,  in  broad  terms,  what 
students  should  know  and  be  able  and 
willing  to  do  as  a  result  of  their  learning. 

C.  Specific  Learner  Expectations 

This  section  indicates  the  scope  of  student 
learning  encompassed  by  each  course  or 
program,  and  it  identifies  the  specific 
competencies  that  students  should 
demonstrate  on  completion  of  each  course. 

D.  Basic  Learning  Resources 

Herein  are  listed  those  student  and  teacher 
materials  that  have  been  authorized  as 
basic  to  implementation.  Authorization 
does  not  require  their  use  in  program 
delivery. 

For  those  components  of  the  program  of  studies 
authorized  in  1993  and  subsequent  years,  the 
four  sections  are  as  follows: 

A.  Program  Rationale  and  Philosophy 

This  section  outlines  the  basic  beliefs  and 
fundamental  principles  that  form  the 
foundation  of  each  program  or  course  of 
study. 

B.  General  Learner  Expectations 

This  section  states,  in  broad  terms,  what 
students  should  know  and  be  able  and 
willing  to  do  as  a  result  of  their  learning. 


C.  Curriculum  Standards 

i.      Specific  Learner  Expectations 

This  subsection  indicates  the  scope  of 
student  learning  encompassed  by  each 
course  or  program,  and  it  identifies 
the  specific  competencies  for  each 
course. 

ii.     Examples  of  Student  Performance 

This  subsection  provides  examples  of 
student  performance  that  demonstrate 
achievement  of  specific  learner 
expectations.  In  some  cases,  the 
exemplars  may  be  developed  in 
videotape  or  other  formats,  and  will  be 
provided  as  supplements  to  the 
program  or  course  of  studies. 

D.  Basic  Learning  Resources 

Herein  are  listed  those  student  and  teacher 
materials  that  have  been  authorized  as 
basic  to  implementation.  Authorization 
does  not  require  their  use  in  program 
delivery. 
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BLACKFOOT 
LANGUAGE  AND 
CULTURE  10-20-30 


A.  PROGRAM  RATIONALE  AND  PHILOSOPHY 


Language  mirrors  the  culture  of  those  who  speak 
it.  Language  is  not  just  a  component  of  the 
culture;  it  is  the  channel  through  which  all  parts 
of  a  culture  are  expressed. 

The  Blackfoot  people  believed  that  the  Creator 
gave  them  the  Blackfoot  language.  Therefore, 
the  Blackfoot  language  was  to  be  treated  and 
used  with  the  utmost  respect.  The  Blackfoot 
language  has  been  the  foundation  of  the  culture 
and  society  for  past  and  present  generations,  and 
it  should  remain  so  for  all  future  generations. 

The  Blackfoot  people  aim  at  achieving  excellence 
in  the  education  of  each  member  of  the  tribe — a 
total  learning  experience  that  embraces 
spiritual,  mental,  physical  and  cultural  aspects. 
Since  education  is  a  vehicle  for  transmitting 
knowledge  and  the  underlying  values  of  a 
culture,  education  for  Blackfoot  children  should 
stress  the  Blackfoot  language,  culture  and 
values. 

The  inclusion  of  second  languages  in  school 
programs  is  no  longer  an  issue  in  the  majority  of 
countries  around  the  world.  Many  leaders, 
educators  and  interested  people  have  come  to 
realize  that  international  cooperation  can  come 
about  only  when  people  in  each  nation  have 
developed  an  intimate  knowledge  and 
understanding  of  the  other's  language  and 
culture. 

Including  the  Blackfoot  language  in  school 
programs  is  the  wish  of  the  Assembly  of  First 


Nations'  leaders.  They  have  stated  that  Native 
children  must  have  the  opportunity  to  learn 
their  language,  history  and  culture  in  the 
classroom.  The  Blackfoot  wish  to  restore, 
preserve,  protect  and  promote  their  language 
and  cultural  traditions,  literature,  histories, 
beliefs,  values  and  identity  by  using,  practising 
and  developing  their  mother  tongue.  They  desire 
to  see  each  young  person  become  competent  and 
proficient  in  speaking,  reading  and  writing  their 
native  tongue. 

The  Blackfoot  people,  Elders  and  parents  now 
want  their  children  and  grandchildren  to  learn 
the  Blackfoot  language.  Young  parents  express 
a  strong  desire  to  learn  Blackfoot  in  order  to 
teach  their  children  the  language.  Elders  relate 
their  stories  and  advice  in  the  Blackfoot 
language.  The  Elders  express  their  concern  that 
the  young  people  no  longer  understand  and 
speak  the  Blackfoot  language. 

The  Blackfoot  language  has  been  introduced  in 
southern  Alberta  school  systems,  mainly  in  oral 
form.  However,  there  has  been  a  need  for  a 
curricular  program  for  Blackfoot  language 
teachers  and  school  administrators.  Blackfoot 
10-20-30  will  facilitate  learning  experiences  for 
Native  students  and  help  them  increase  their 
knowledge  of  their  own  language,  beliefs  and 
culture.  For  non-Native  learners,  the  program 
will  provide  awareness  and  understanding  of 
another  culture.  Study  of  the  Blackfoot 
language  will  help  students  become  critical 
thinkers  by  providing  them  with  a  framework  for 
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skill  development.  As  a  result  of  the  study  of  the 
language,  Native  and  non-Native  students  will 
realize  the  important  role  that  Native  people 
have  played  in  the  history  of  Alberta  and  of  the 
Canadian  nation. 

Studying  a  second  language  provides  a  new 
experience.  It  enlarges  the  students'  horizons  by 
introducing  a  new  way  of  communicating  and  a 
new  cultural  pattern.  Students  increase  their 
ability  to  understand  a  second  language  through 
enjoyable  and  functional  interaction  with  people 
of  another  culture.  They  develop  a  new 
understanding  of  language  by  studying  the 
structure  of  language.  They  also  gain  a  new 
perspective  on  their  first  language  and  increase 
their  vocabulary  and  self-expression.  They 
expand  and  deepen  their  knowledge  of  another 
community,  which  often  leads  to  a  clearer  view  of 
their  own  culture  and  an  adjustment  to  the 
concept  of  differences  between  cultures. 

Teaching  the  Blackfoot  language  will  help  to 
prevent  its  extinction.  In  summary,  Blackfoot 
10-20-30  should  serve  as  a  means  to  fulfill  the 
expressed  needs  of  the  Blackfoot  people  while 
promoting  intercultural  communication. 

The  purpose  of  this  program  is  to  outline  a 
curriculum  that  will  help  students  develop  the 
skills  necessary  to  communicate  in  the  Blackfoot 
language.  Language  is  acquired  through 
interaction  with  others.  The  program  allows  the 
students  to  meet  and  use  language  in  a  variety  of 
social  and  cultural  situations.  The  program 
teaches  knowledge,  skills  and  attitudes  in 
meaningful  contexts.  The  students'  contacts 
with  people,  things,  events  and  ideas  of  the  world 
around  them  serve  as  the  base  for  language 
development.  Blackfoot  10-20-30  covers  content 
areas  in  human  relationships,  relationships  to 
the  natural  environment  and  cultural  lifestyles. 
Blackfoot  10  deals  with  aspects  of  the  students' 
immediate  environment;  Blackfoot  20  assists 
them  to  develop  an  understanding  of  community 
relationships;  and  Blackfoot  30  expands  their 
world  view. 


The  cultural  component  thread  that  runs 
throughout  the  three  levels  develops  the 
students'  self-esteem;  opens  doors  to  job 
opportunities  requiring  a  knowledge  of  a  Native 
language;  and  builds  their  tolerance  and 
understanding  for  other  Native  and  non-Native 
cultures.  It  helps  the  students  to  know  and 
understand  the  values,  beliefs,  customs  and 
mores  of  the  Blackfoot  culture  from  a 
contemporary  and  a  historical  perspective.  It 
prepares  the  students  to  communicate  with  the 
older  generations  of  the  Blackfoot  people — the 
parents  and  the  Elders.  By  knowing  the 
language  and  using  it,  the  students  help  to  keep 
the  language  and  the  culture  alive. 

A  reading  and  writing  component  has  been 
included  in  the  program  for  two  reasons.  First,  it 
is  hoped  that  it  can  be  used  as  a  tool  to  reinforce 
the  oral  language  skills  of  the  students;  second, 
it  is  hoped  that  written  Blackfoot  will  increase 
the  functional  uses  of  the  Blackfoot  language  in 
the  future.  This  component  is  based  on  the 
recent  works  of  linguists  working  with  the 
language. 

Blackfoot  10-20-30  leads  the  students  through 
stages  of  linguistic  development.  The  program 
follows  the  general  principles  of  language 
learning  by  introducing  skills  and  concepts  of 
increasing  complexity  as  students  move  from 
level  10  to  level  30.  Through  listening  and 
reading,  students  build  an  increasing  repertoire 
of  knowledge  and  receive  input  from  others.  Full 
comprehension,  however,  involves  generating 
factual,  inferential,  critical  and  creative  ideas. 
By  developing  skills  for  locating,  selecting, 
organizing  and  sequencing  ideas  in  oral  and 
written  language,  students  come  to  understand 
how  the  language  functions.  Language 
competence  is  the  expected  end  product  of 
Blackfoot  10-20-30.  Therefore,  the  program 
helps  students  use  words,  sentence  patterns, 
intonation  patterns  and  social  conventions  that 
characterize  the  Blackfoot  language  in  a  social 
and  cultural  context. 


Because  the  students  will  have  had  varying 
degrees  of  exposure  to  Blackfoot  culture,  the 
teacher  is  encouraged  to  choose  experiences  for 
language  development  that  reflect  the  interests 
and  needs  of  the  students  as  well  as  their 
communities. 
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B.  GENERAL  LEARNER  EXPECTATIONS 


The  general  learner  expectations  describe,  in 
broad  terms,  what  knowledge,  skills  and 
attitudes  students  should  be  able  to  demonstrate 
as  a  result  of  their  learning  experiences  in  the 
Blackfoot  language  and  culture  program. 

The  general  learner  expectations  for  this 
program  are: 

1.  Listening  and  Speaking  Skills  and  Attitudes 

Students  will  be  able  to  comprehend  the 
spoken  communications  of  others  and 
express  themselves  orally  while  interacting 
in  situations  where  the  Blackfoot  language  is 
used. 

2.  Reading  and  Writing  Skills  and  Attitudes 

Students  will  be  able  to  comprehend  written 
language  and  express  themselves  in  writing 
in  situations  where  the  Blackfoot  language  is 
used. 

3.  Linguistic  Code 

Students  will  be  able  to  apply  the  Blackfoot 
linguistic  code  with  increasing  accuracy  as 
they  use  the  Blackfoot  language  to 
communicate  (listen,  speak,  read  and  write). 

4.  Learning  Strategies 

Students  will  be  able  to  use  basic  learning 
strategies  to  derive  or  communicate 
meaning,  in  the  Blackfoot  language. 

5.  Experience  Using  the  Language 

Students  will  demonstrate  an  ability  to  use 
language  in  the  context  of  experiences  taken 
from  their  everyday  lives,  as  well  as  from  the 
Blackfoot  culture. 

6.  Cultural  Attitudes 

Students  will  demonstrate  a  positive  self- 
concept,  confidence,  pride  and  self-esteem  as 
a  result  of  knowing  and  experiencing  the 
Blackfoot  language  and  culture. 
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C.  SPECIFIC  LEARNER  EXPECTATIONS 


The  specific  learner  expectations  expand  on  each 
of  the  general  learner  expectations.  They  are 
explicit  statements  about  what  students  are 
expected  to  achieve.  The  expectations  serve  as 
benchmarks  to  indicate  stages  in  students' 
development  of  their  language  and  cultural 
proficiency. 

The  expectations  move  the  students  from 
concrete  and  familiar  knowledge  to  more 
abstract  and  applied  knowledge.  They  also  move 
the  students  from  the  skills  required  to  interact 
in  controlled  or  predictable  situations  to  those 
requiring  more  spontaneous  and  creative 
interaction. 


REQUIRED  AND  ELECTIVE 
COMPONENTS 

The  instructional  time  for  the 
Blackfoot  10-20-30  program  is  to  be  allocated  as 
follows: 

•  80%  required  component 

•  20%  elective  component. 

The  required  component  of  the  program 
consists  of  all  the  language  and  cultural 
expectations  outlined  in  the  program 
statements. 

The  elective  component  of  the  program 
consists  of  language  and  cultural  expectations 
that  allow  the  teacher  to: 


• 


• 


remediate  or  reinforce  skills,  concepts  and 
attitudes  from  the  required  component 

extend  or  enrich  the  program  to  meet 
particular  student  or  Blackfoot  community 
interests 

meet  the  instructional  needs  of  minority 
students,  who  may  be  either  students  whose 
first  language  is  Blackfoot  or  students  who 
may  be  learning  Blackfoot  as  a  second 
language. 
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GENERAL  LEARNER  EXPECTATION  1: 


LISTENING  AND  SPEAKING  SKILLS  AND 
ATTITUDES 


Students  will  be  able  to  comprehend  the  spoken  communications  of  others  and  express  themselves 
orally  while  interacting  in  situations  where  the  Blackfoot  language  is  used. 


Blackfoot  10 

Blackfoot  20 

Blackfoot  30 

Listening  and  Speaking 

Listening  and  Speaking 

Listening  and  Speaking 

Students  will: 

Students  will: 

Students  will: 

1.1    be  able  to  comprehend  and 

1.1     be  able  to  comprehend  and 

1.1    be  able  to  comprehend  and 

speak  in  language 

speak  in  language 

speak  in  language 

experiences  where: 

experiences  where: 

experiences  where: 

•  the  topic  is  familiar  and 

•  the  topic  is  familiar  to 

•  the  topic  is  less 

interesting  to  them 

them 

controlled  than  in 

•  actions  and  language 

•  actions  and  language 

Blackfoot  10  and  20 

are  predictable, 

are  predictable  and/or 

•   actions  and  language 

repetitive  or  structured 

routine 

are  predictable,  but  less 

•  body  and  verbal 

•  information  and 

structured  than  in 

language  are  informal 

interaction  is  less 

Blackfoot  10  and  20 

•  the  audience  is 

structured  than  in 

•  Blackfoot  cultural 

sympathetic,  and 

Blackfoot  10 

content  and  activities 

speakers  use  simple 

•  body  and  verbal 

are  related  to  the 

sentences,  clearly  and 

language  are  informal 

Blackfoot  30  program 

at  normal  speed 

•  the  audience  is 

•  language  is  formal 

•  the  Blackfoot  cultural 

sympathetic,  and 

and/or  informal 

content  is  related  to  the 

speakers  use  simple 

(speeches,  counselling, 

Blackfoot  10  program. 

sentences,  clearly  and 

prayers) 

at  normal  speed 

•  the  audience  is  neutral, 

•  the  Blackfoot  cultural 

speaking  in  a  way  that 

content  and  activities 

fits  the  context. 

are  related  to  the 

Blackfoot  20  program. 

1.2    be  able  to  communicate  in 

1.2    be  able  to  communicate  in 

1.2    be  able  to  communicate  in 

language  experiences  by: 

language  experiences  by: 

language  experiences  by: 

•  comprehending  and 

•  comprehending  and 

•  comprehending  and 

speaking  intelligible 

speaking  intelligible 

speaking  intelligible 

words,  phrases, 

words,  phrases, 

expressions  and 

expressions  and  simple 

expressions  and  simple 

complex  sentences 

sentences  appropriate 

sentences  appropriate 

appropriate  to  the  social 

to  the  social  and 

to  the  social  and 

and  cultural  context 

cultural  context 

cultural  context 

•  paying  increasing 

•  paying  more  attention 

•  paying  attention  to 

attention  to  accuracy  of 

to  meaning  than  to 

meaning,  and 

form 

accuracy  of  form 

beginning  to  pay 

•  displaying  poise  and 

•  displaying  poise  and 

increasing  attention  to 

animation 

animation 

accuracy  of  form 

•  using  appropriate  body 

•   using  appropriate  body 

•  displaying  poise  and 

language. 

language. 

animation 
•   using  appropriate  body 
language. 
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Blackfoot  10 

Blackfoot  20 

Blackfoot  30 

Listening  and  Speaking 

Listening  and  Speaking 

Listening  and  Speaking 

1.3    be  able  to  comprehend  and 

1.3    be  able  to  comprehend  and 

1.3    be  able  to  comprehend  and 

speak  in  different 

speak  in  different 

speak  in  different 

situations  to  achieve  the 

situations  to  achieve  the 

situations  to  achieve  the 

following  communicative 

following  communicative 

following  communicative 

purposes: 

purposes: 

purposes: 

•  asking  questions  and 

•  requesting  and 

•  discussing  and  debating 

giving  simple  answers: 

reporting  information 

•   solving  problems 

who,  what,  when, 

•  providing  simple 

•  exploring  and  critically 

where,  why 

explanations 

evaluating  ideas 

•   understanding  and 

•   initiating  discussions 

•   gaining  and  expressing 

providing  descriptions 

•   meeting  routine  needs 

insights 

•  understanding  and 

•   engaging  in  simple 

•   brainstorming 

giving  commands 

social  conversations. 

•   understanding  and 

•  understanding  and 

expressing  more  subtle 

expressing  simple 

and  complex  feelings 

feelings  and  attitudes. 

and  attitudes  than  in 
Blackfoot  10  and  20. 

1.4    understand  and  produce 

1.4    understand  and  produce 

1.4    understand  and  produce 

simple  oral  text  on 

simple  oral  text  on 

oral  text  on  topics  that  are 

familiar  topics  in  the  form 

somewhat  unfamiliar 

new  to  them  in  the  form  of 

of  narratives,  legends  and 

topics  in  the  form  of 

legends  and  myths,  short 

myths,  short  stories, 

legends  and  myths,  short 

stories,  anecdotes, 

anecdotes,  prayers,  songs 

stories,  anecdotes, 

narratives,  prayers,  songs, 

and  poetry. 

narratives,  prayers,  songs, 

poetry,  Blackfoot  radio 

poetry,  Blackfoot  radio 

and  other  media  forms, 

and  other  media  forms. 

and  Elders'  talk  (history, 
legends,  counsel). 

1.5    be  able  to  tolerate  some 

1.5    be  able  to  tolerate  some 

1.5    be  able  to  tolerate  some 

ambiguity  or  uncertainty, 

ambiguity  or  uncertainty, 

ambiguity  or  uncertainty, 

in  their  own  minds  and  in 

in  their  own  minds  and  in 

in  their  own  minds  and  in 

the  minds  of  others,  while 

the  minds  of  others,  while 

the  minds  of  others,  while 

taking  part  in  language 

taking  part  in  language 

taking  part  in  language 

experiences  appropriate 

experiences  appropriate 

experiences  appropriate 

for  Blackfoot  10. 

for  Blackfoot  20. 

for  Blackfoot  30. 

1.6    take  risks  in  attempting  to 

1.6    take  risks  in  attempting  to 

1.6    take  risks  in  attempting  to 

communicate  with  others. 

communicate  with  others. 

communicate  with  others. 

1.7    take  risks  in  attempting  to 

1.7    take  risks  in  attempting  to 

1.7    take  risks  in  attempting  to 

understand  others. 

understand  others. 

understand  others. 

1.8    demonstrate  awareness  of 

1.8    practise  the  courtesies  of 

1.8    practise  the  courtesies  of 

and  respect  for  the 

interaction  in  language 

interaction  in  language 

courtesies  of  interaction  in 

experiences  appropriate  to 

experiences  appropriate  to 

language  experiences 

Blackfoot  20. 

Blackfoot  30. 

appropriate  to 

Blackfoot  10. 

1.9    demonstrate  awareness 
and  appreciation  of  the 
Blackfoot  oral  tradition 
and  effective  Blackfoot 
oral  communication 
styles. 
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GENERAL  LEARNER  EXPECTATION  2:     READING    AND    WRITING    SKILLS    AND 

ATTITUDES 

Students  will  be  able  to  comprehend  written  language  and  express  themselves  in  writing  in  situations 
where  the  Blackfoot  language  is  used. 


Blackfoot  10 

Blackfoot  20 

Blackfoot  30 

Reading  and  Writing 

Reading  and  Writing 

Reading  and  Writing 

Students  will: 

Students  will: 

Students  will: 

2.1    associate  Blackfoot  sounds 

2.1    read  Blackfoot  language 

2.1    read  Blackfoot  language 

with  standard  Roman 

written  in  standard 

written  in  standard 

orthography  when  using 

Roman  orthography  with 

Roman  orthography  with 

words,  phrases  and  simple 

increasingly  accurate 

increasing  accuracy  of 

sentences  (vowels, 

comprehension  and 

comprehension  and 

consonants,  syllables, 

increasing  speed. 

increasing  speed. 

intonation,  glottal  stops). 

2.2    understand  simple  written 

2.2    understand  simple  written 

2.2    understand  written  texts 

texts  on  familiar  topics,  in 

texts  on  somewhat 

on  topics  that  are  new  to 

the  form  of  narratives, 

unfamiliar  topics,  in  the 

them,  in  the  form  of 

legends  and  myths,  short 

form  of  narratives,  legends 

narratives,  legends  and 

stories,  prayers,  songs  and 

and  myths,  short  stories, 

myths,  short  stories, 

poetry. 

prayers,  songs,  poetry  and 

prayers,  songs,  poetry, 

various  Blackfoot  print 

Blackfoot  radio  and  other 

media. 

media  forms,  and  written 
forms  of  Elders'  talk 
(history,  legends,  counsel). 

2.3    accurately  write  Blackfoot 

2.3    write  simple  sentences 

2.3    write  in  Blackfoot,  using 

sounds  in  standard  Roman 

and  short  paragraphs  in 

standard  Roman 

orthography,  when  using 

Blackfoot,  using  standard 

orthography  with 

words,  phrases  and  simple 

Roman  orthography  with 

increasing  speed  and 

sentences. 

increasing  speed  and 
accuracy. 

accuracy. 

2.4    write  letters,  poetry, 

2.4    write  texts  of  increasing 

2.4    write  texts  of  increasing 

songs,  prayers,  short 

complexity,  length  and 

complexity  in  the  form  of 

stories,  narratives  and 

content  in  the  form  of 

letters,  poetry,  songs, 

descriptions  on  familiar 

letters,  poetry,  songs, 

prayers,  short  stories, 

topics,  using  short,  simple 

prayers,  short  stories, 

narratives,  descriptions, 

sentences. 

narratives,  descriptions, 

oral  histories, 

family  histories, 

transcriptions  of  legends 

autobiographies  and 

and  oral  prose, 

simple  reports. 

biographies,  reports  and 
short  essays. 

2.5    tolerate  some  ambiguity 

2.5    tolerate  some  ambiguity 

2.5    tolerate  some  ambiguity 

or  uncertainty  while 

or  uncertainty  while 

or  uncertainty  while 

reading  text  appropriate 

reading  text  appropriate 

reading  text  appropriate 

for  Blackfoot  10. 

for  Blackfoot  20. 

for  Blackfoot  30. 

2.6    take  risks  in  attempting  to 

2.6    take  risks  in  attempting  to 

2.6    take  risks  in  attempting  to 

comprehend  written  text 

comprehend  written  text 

comprehend  written  text 

appropriate  to 

appropriate  to 

appropriate  to 

Blackfoot  10. 

Blackfoot  20. 

Blackfoot  30. 

2.7    take  risks  in  attempting  to 

2.7    take  risks  in  attempting  to 

2.7    take  risks  in  attempting  to 

write  text  appropriate  to 

write  text  appropriate  to 

write  text  appropriate  to 

Blackfoot  10. 

Blackfoot  20. 

Blackfoot  30. 
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GENERAL  LEARNER  EXPECTATION  3:     LINGUISTIC  CODE 

Students  will  be  able  to  apply  the  Blackfoot  linguistic  code  with  increasing  accuracy  as  they  use  the 
Blackfoot  language  to  communicate  (listen,  speak,  read  and  write).  (The  teacher  will  aim  for  initial 
broad  exposure  to  grammar  and  work,  over  time,  toward  mastery.) 


Blackfoot  10 

Blackfoot  20 

Blackfoot  30 

Linguistic  Code 

Linguistic  Code 

Linguistic  Code 

Students  will  be  able  to: 

Students  will  be  able  to: 

Students  will  be  able  to: 

3.1    Phonology 

3.1    Phonology 

3.1    Phonology 

•   use  their  knowledge  of 

•  use  their  knowledge  of 

•  use  their  knowledge  of 

Blackfoot  phonology  to 

Blackfoot  phonology  to 

Blackfoot  phonology  to 

comprehend  and 

comprehend  and 

comprehend  and 

express  themselves 

express  themselves 

express  themselves 

with  increasing 

with  increasing 

with  increasing 

accuracy  in  language 

accuracy  in  language 

accuracy  in  language 

experiences. 

experiences. 

experiences. 

3.2    Lexicon 

3.2    Lexicon 

3.2    Lexicon 

•   use  their  knowledge  of 

•   use  their  knowledge  of 

•  use  their  knowledge  of 

the  Blackfoot  lexicon  to 

the  Blackfoot  lexicon  to 

the  Blackfoot  lexicon  to 

comprehend  and 

comprehend  and 

comprehend  and 

express  themselves 

express  themselves 

express  themselves 

with  increasing 

with  increasing 

with  increasing 

accuracy  in  language 

accuracy  in  language 

accuracy  in  language 

experiences  appropriate 

experiences  appropriate 

experiences  appropriate 

to  Blackfoot  10: 

to  Blackfoot  20: 

to  Blackfoot  30: 

-   content  words  from 

-   content  words  from 

-   content  words  from 

language 

language 

language 

experiences 

experiences 

experiences 

-   notions  and  functions 

-   syntax 

-  syntax 

appropriate  to 

-  semantics 

-   semantics 

language 

-   notions  and  functions 

-   notions  and  functions 

experiences. 

appropriate  to 

appropriate  to 

language 

language 

experiences. 

experiences. 

3.3    Grammar 

3.3    Grammar 

3.3    Grammar 

•  use  their  knowledge  of 

•  use  their  knowledge  of 

•   use  their  knowledge  of 

Blackfoot  grammar  to 

Blackfoot  grammar  to 

Blackfoot  grammar  to 

comprehend  and 

comprehend  and 

comprehend  and 

express  themselves 

express  themselves 

express  themselves 

with  increasing 

with  increasing 

with  increasing 

accuracy  in  language 

accuracy  in  language 

accuracy  in  language 

experiences: 

experiences: 

experiences: 

-   gender: 

-  verb  tenses:  perfect 

-   progressive  verb 

animate/inanimate 

-   affirmative/negative 

tense 

-   nouns:  plural, 

-   verb  phrases 

-  complex  adverbs 

animate/inanimate 

-   adverbs 

-   complex  question 

-   verb  tenses:  present/ 

-   adjectives, 

forms 

past/future 

prepositions, 

-   conjunctions 

-   affirmative/negative 

comparison, 

-  verb  phrases  and 

indefinite  and 

clauses 

reflexive  pronouns, 

-   verbs:  imperative, 

case  forms,  modals. 

indicative  and 
subjunctive. 
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Blackfoot  10 

Blackfoot  20 

Blackfoot  30 

Linguistic  Code 

Linguistic  Code 

Linguistic  Code 

3.3    Grammar  (continued) 

-   pronouns: 
demonstrative, 

relative, 

interrogative, 
objective  and 

possessive  case, 
singular  and  plural 
personal  pronouns. 

3.4    Morphology 

•   use  their  knowledge  of 

3.4    Morphology 

•  use  their  knowledge  of 

Blackfoot  morphology 
to  comprehend  and 
express  themselves 

Blackfoot  morphology 
to  comprehend  and 
express  themselves 

with  increasing 

with  increasing 

accuracy  in  language 

accuracy  in  language 

experiences: 
-   inflection 

experiences: 
-   inflection 

-   derivatives. 

-   derivatives. 
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GENERAL  LEARNER  EXPECTATION  4:  LEARNING  STRATEGIES 

Students  will  be  able  to  use  basic  learning  strategies  to  derive  or  communicate  meaning,  in  the 
Blackfoot  language. 


Blackfoot  10 

Blackfoot  20 

Blackfoot  30 

Learning  Strategies 

Learning  Strategies 

Learning  Strategies 

Students  will: 

Students  will: 

Students  will: 

4.1    watch  and  listen  for  clues 

4.1    watch  and  listen  for  clues 

4.1    watch,  listen  and  read  for 

to  meaning  in  the  context 

to  meaning  in  the  context 

clues  to  meaning  in  the 

by: 

by: 

context. 

•  identifying  familiar 

•  identifying  familiar 

words,  phrases  or 

sentence  structures. 

expressions 

•   identifying  what  is 

familiar  about  the 

context. 

4.2    construct  meaning  by: 

4.2    construct  meaning  by: 

4.2    construct  meaning  by: 

•   identifying  or 

•   identifying  or 

•  recognizing  and  using 

expressing  purpose  or 

expressing  main  ideas 

metaphors 

main  idea 

and  supporting  ideas 

•  paraphrasing 

•  recognizing  logical  and 

•  summarizing  or 

•  translating 

temporal  sequence. 

outlining 

•  making  inferences 

•  using  temporal  and 

•   interpreting. 

logical  sequence. 

4.3    guess  the  meaning  on  the 

4.3    guess  the  meaning  on  the 

4.3    guess  the  meaning  on  the 

basis  of  what  they  can 

basis  of  what  they  can 

basis  of  what  they  can 

understand  or  recognize. 

understand  or  recognize. 

understand. 

4.4    demonstrate  an  ability  to 

4.4    demonstrate  an  ability  to 

4.4    demonstrate  an  ability  to 

use  basic  strategies  to 

use  basic  strategies  to 

use  basic  strategies  to 

derive  or  communicate 

derive  or  communicate 

derive  or  communicate 

meaning  by: 

meaning  by: 

meaning  by: 

•   using  appropriate 

•  recognizing  when 

•   asking  appropriate  and 

expressions  to  show 

others  do  not 

effective  questions  to 

lack  of  understanding 

understand  and 

get  clarification 

•  recognizing  when 

attempting  to  re- 

• paraphrasing  or 

others  do  not 

establish 

summarizing  the 

understand. 

communication. 

communications  of 
others  to  check  for 
understanding 
•   recognizing  when 
others  do  not 
understand. 

4.5    use  appropriate  methods 

4.5    use  appropriate  methods 

4.5    use  appropriate  methods 

to  complete  a  message  by: 

to  complete  a  message 

to  complete  a  message 

•  using  the  first  language 

when  they  do  not  know 

when  they  do  not  know 

•  getting  help 

certain  words  or  phrases 

certain  words  or  phrases 

•  using  alternative  words 

by: 

by: 

or  phrases. 

•  using  alternative  words 

•   using  alternative  words 

or  phrases 

or  phrases 

•  breaking  message  into 

•  breaking  message  into 

smaller  parts. 

smaller  parts. 

4.6    plan  their  own  learning 

4.6    plan  their  own  learning 

4.6    plan  their  own  learning 

and  monitor  their  own 

and  monitor  their  own 

and  monitor  their  own 

progress. 

progress. 

progress. 
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GENERAL  LEARNER  EXPECTATION  5:  EXPERIENCE  USING  THE  LANGUAGE 


Students  will  demonstrate  an  ability  to  use  language  in  the  context  of  experiences  taken  from  their 
everyday  lives  as  well  as  from  the  Blackfoot  culture. 


Blackfoot  10 

Blackfoot  20 

Blackfoot  30 

Experience  Using  the 

Experience  Using  the 

Experience  Using  the 

Language 

Language 

Language 

Becoming  Familiar  with  One's 

Developing  an  Understanding 

Expanding  One's  World  View 

World 

of  One's  World 

Students  will: 

Students  will: 

Students  will: 

5.1    Human  Relationships 

5.1    Human  Relationships 

5.1    Human  Relationships 

•  demonstrate  awareness 

•  demonstrate 

•  demonstrate 

of  relationships  in 

understanding  of  the 

understanding  of 

Blackfoot  families 

roles  and  relationships 

various  social  issues  as 

•  demonstrate  a  growing 

between  themselves 

they  affect  themselves 

appreciation  of  their 

and  the  Blackfoot 

•  begin  to  use  the 

families  in  their  various 

community 

Blackfoot  language  to 

contexts 

•  begin  to  use  the 

express  and  explore 

•  begin  to  comprehend 

Blackfoot  language  to 

ideas  and  feelings  while 

the  Blackfoot  language 

interact  in  various 

studying  the  following 

as  it  is  used  in  family 

relationships  in  the 

social  issues: 

interactions  and 

Blackfoot  community: 

-  electoral  process 

activities,  or  in 

-   Community  Services 

-  judicial  system 

describing  family 

•    health 

-   band  or  federally 

members  and  their 

•   drugs  and  alcohol 

controlled  schools 

roles: 

abuse 

-  rural  or  urban 

-   Family  as  a  Kinship 

•   friendship  centres 

lifestyles 

Unit 

•   policing 

-  Native  contributions 

•    nuclear  family 

•   employment 

to  technology 

members,  roles, 

agencies 

-  personalities  in 

responsibilities 

•   other 

sports 

•    extended  family 

-   Economy 

-  Olympics 

members,  roles, 

•   retail 

-  religious  beliefs  and 

responsibilities 

•   agriculture 

practices 

-   Family  as  a  Social 

•   manufacturing 

-   health  issues 

Unit 

industry 

-   issues  from  history 

•    social  conventions 

•    construction 

(pioneers,  traders, 

•    social  activities 

•    service 

North-west  Mounted 

•    social 

-   Education 

Police,  missionaries) 

responsibilities 

•   types  of  schools 

-   other. 

•   patterns  of 

•    staff  and  students 

interaction  and 

•    services 

communication 

•   other 

•    education 

-   Government 

•    hobbies,  interests, 

•   band  or  municipal 

leisure,  recreation 

government 

•    health 

•   roles  and  functions 

•    beliefs/religion 

•   other 

•   political 

membership 
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Blackfoot  10 

Blackfoot  20 

Blackfoot  30 

Experience  Using  the 

Experience  Using  the 

Experience  Using  the 

Language 

Language 

Language 

5.1     Human  Relationships 

5.1    Human  Relationships 

(continued) 

(continued) 

-   Family  as  an 

-   Sports 

Economic  Unit 

•   role  models 

•    livelihood 

•    various  activities 

•    buying 

•   other 

•   food 

-   Recreation 

•    clothing 

•    organizations 

•   shelter 

•    various  activities 

•   transportation 

-   Religion 

-   Family  in  a 

•   denominations 

Community  Setting 

•   beliefs 

•   rural 

•   other. 

•    urban. 

5.2    Relationship  to  the 

5.2    Relationship  to  the 

5.2    Relationship  to  the 

Natural  Environment 

Natural  Environment 

Natural  Environment 

•  demonstrate  awareness 

•  demonstrate 

•  be  able  to  apply  their 

and  knowledge  of  their 

understanding  of 

knowledge  of 

immediate 

humankind's 

humankind's 

environment 

relationship  to  the 

relationship  to  the 

•   begin  to  comprehend 

environment 

natural  environment  in 

the  Blackfoot  language 

•  begin  to  use  the 

ways  that  are 

as  it  is  used  in  activities 

Blackfoot  language  to 

personally  meaningful 

dealing  with  the 

identify  and  describe 

in  the  area  of  science 

immediate 

concepts  dealing  with 

and  technology: 

environment,  or  in 

humankind's 

-   science  and 

identifying  and 

relationship  to  the 

technology 

describing  aspects  of 

environment: 

•   pollution — sources 

the  immediate 

-   science 

and  effects 

environment: 

•    human  body 

•   respect  and  care 

-   plant  and  animal 

•    animal  species 

for  the 

identification 

•    systems  of 

environment 

-   weather 

measurement 

•   geographic 

-   seasons 

-  the  Native  Reserve: 

features  of  the 

-   time 

•    people 

environment 

-   simple  geographic 

•    location 

-   travel 

features. 

•    geography 

•   air 

•    demography 

•    land 

•    maps 

•   water 

•    economy 

-   other. 

•    climate 

-   other. 
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Blackfoot  10 

Blackfoot  20 

Blackfoot  30 

Experience  Using  the 

Experience  Using  the 

Experience  Using  the 

Language 

Language 

Language 

5.3    Cultural  Lifestyles 

5.3    Cultural  Lifestyles 

5.3    Cultural  Lifestyles 

•  recognize  and 

•   begin  to  perceive 

•  understand  and 

appreciate  the 

Blackfoot  culture  from 

appreciate 

important  role  of 

a  contemporary  and 

contemporary  Blackfoot 

Blackfoot  culture  in 

historical  perspective: 

lifestyles  through  the 

their  daily  lives  as  they 

-   communication 

study  of  its  origins: 

experience  it  directly  or 

•   Native 

-   pre-contact  culture 

indirectly: 

newspapers 

and  history 

-  food 

•    oral  tradition: 

•    major  events 

-   customs 

legends,  jokes, 

•    chronology  of 

•    ceremonies 

origin  stories 

Native  history 

•    rituals 

•   pictographs 

•    biographies  of 

•    celebrations 

-  technology 

famous  Native 

-   arts 

•    survival  versus 

figures 

•   crafts 

craft 

•    pre-literate 

•   art 

•    clothing 

education 

•    music 

•    shelter 

-   contemporary 

•    dance 

•   food 

culture  and  history 

-  legends  and 

-  geneology 

•    chronology  of 

mythology 

-   special  holidays 

contemporary 

-   spirituality  and 

-   values 

Native  events 

beliefs. 

-   education 

•    study  of  other 

•    residential  schools 

North  American 

•   provincial  schools 

tribes 

•   band  controlled 

•    Native 

schools 

organizations  and 

-   other. 

societies 

•  values  and  mores 

•  healing  practices 
-   other. 
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GENERAL  LEARNER  EXPECTATION  6:     CULTURAL  ATTITUDES 

Students  will  demonstrate  a  positive  self-concept,  confidence,  pride  and  self-esteem  as  a  result  of 
knowing  and  experiencing  the  Blackfoot  language  and  culture. 


Blackfoot  10 
Cultural  Attitudes 

Blackfoot  20 
Cultural  Attitudes 

Blackfoot  30 
Cultural  Attitudes 

Students  will: 

6.1  demonstrate  an 
appreciation  of  Blackfoot 
values  and  beliefs  related 
to  responsibility  for  family 
members. 

6.2  demonstrate  an 
appreciation  of  Blackfoot 
art  forms. 

6.3  understand  and  accept 
differences  in  race  and 
culture  among  their 
acquaintances  and  family. 

6.4  pursue  independently, 
personal  development  in 
language  and  culture  in 
the  immediate 
environment. 

6.5  demonstrate  willingness 
to  promote  the 
development  of  the 
Blackfoot  language  and 
culture. 

6.6  demonstrate  willingness 
to  participate  in  cultural 
activities. 

Students  will: 

6.1  demonstrate  an 
appreciation  of  Blackfoot 
values  and  beliefs  related 
to  responsibility  for 
community  members. 

6.2  demonstrate  an 
appreciation  of  Blackfoot 
art  forms  through 
participation. 

6.3  understand  and  accept 
differences  in  race  and 
culture  in  the  community 
or  on  the  reserve. 

6.4  pursue  independently, 
personal  development  in 
language  and  culture  in 
the  community. 

6.5  demonstrate  willingness 
to  promote  the 
development  of  the 
Blackfoot  language  and 
culture. 

6.6  demonstrate  willingness 
to  participate  in  cultural 
activities,  and  to  get 
others  involved  as  well. 

Students  will: 

6.1  demonstrate  an 
appreciation  for  Native 
philosophy  and  values 
related  to  global 
citizenship. 

6.2  demonstrate  an 
appreciation  of  Blackfoot 
art  forms  by  participating 
creatively  in  Blackfoot 
and  other  Native  arts. 

6.3  demonstrate  tolerance  and 
understanding  of  both 
Native  and  non-Native 
cultures. 

6.4  pursue  independently, 
personal  development  in 
language  and  culture 
outside  the  community. 

6.5  demonstrate  willingness 
to  promote  the 
development  of  the 
Blackfoot  language  and 
culture. 

6.6  demonstrate  willingness 
to  participate  in  cultural 
activities,  and  to  get 
others  involved  as  well. 
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D.  BASIC  LEARNING  RESOURCES 


There  are  no  basic  learning  resources  authorized 
for  Blackfoot. 


Blackfoot  Language  and  Culture  10-20-30  (Senior  High)  /17 

(1993) 


CREE  LANGUAGE 
AND  CULTURE 
10-20-30 


A.  PROGRAM  RATIONALE  AND  PHILOSOPHY 


CREE  PEOPLE  AND  THE  CREE 
LANGUAGE 

To  the  Cree,  as  to  most  ethnic  and  cultural 
groups,  their  language  is  more  than  a  form  of 
communication.  Language  is  inextricably  linked 
with  beliefs  and  customs. 

Traditionally,  Cree  Elders  were  storytellers  who 
amused  and  educated  listeners  for  hours  by 
telling  repeated  versions  of  Cree  stories  using 
humour,  analogy  and  dramatization.  In  this 
way,  the  history,  knowledge,  values  and  sacred 
beliefs  of  the  Cree-speaking  nations  have  been 
transmitted  from  generation  to  generation  for 
thousands  of  years.  The  oral  tradition  is  the  link 
among  generations  past  and  present,  and  those 
who  are  yet  to  be  born. 

The  Cree  language  is  the  medium  for  passing 
down  culture;  but  it  is  also  the  essence  of  the 
culture.  The  Cree  language  expresses  a  lifestyle 
and  a  world  view.  It  expresses  the  Cree  people's 
spiritual  relationship  with  nature,  with  others 
and  with  their  Creator.  The  Cree  language  is 
central  to  Native  identity,  family  bonding  and 
kinship  ties.  It  is  also  central  to  traditional  Cree 
skills,  such  as  negotiating  and  reaching 
consensus.  Therefore,  the  Cree  language  offers 
significant  and  profound  insights  into  the  Cree 
culture. 

HISTORY  OF  CREE  LANGUAGE  AND 
CULTURE 

Various  events,  past  and  present,  have 
progressively  eroded  the  Cree  language  and 


culture.  Social  and  economic  upheaval, 
beginning  with  European  contact,  brought  many 
changes  for  the  Cree-speaking  nations.  Formal 
schooling  programs  tended  to  separate  children 
from  their  families  and  strictly  prohibit 
communication  in  the  Cree  language.  Because  of 
this  separation  over  time,  most  Native  youth 
today  have  little  or  no  knowledge  of  the  Cree 
language  and  culture.  Many  Native  children  do 
not  speak  the  Cree  language  at  home.  This  is  a 
serious  concern  to  most  of  the  Elders  in  Cree- 
speaking  communities. 


REVIVAL  OF  CREE  LANGUAGE  AND 
CULTURE 

The  Cree,  in  searching  for  their  traditional 
values  and  culture,  have  come  to  realize  the 
importance  of  relearning,  renewing  and  reviving 
the  Cree  language  and  culture.  Many  Native 
people  and  Native  organizations  are  now 
interested  in  establishing  Cree  language 
programs  in  schools. 

In  response  to  these  interests  and  needs,  Alberta 
Education  has  worked  with  Cree  communities  to 
produce  a  Cree  program  for  Alberta  high  schools. 
This  program  provides  students  with 
opportunities  to  study  Cree  language  and 
culture,  and  in  doing  so,  help  it  to  flourish  once 
again. 
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CREE  LANGUAGE  PROGRAM 


OUTCOMES 


The  program  states  goals  and  objectives  for 
developing  Cree  language  skills,  cultural 
knowledge  and  cultural  attitudes.  The  cultural 
component  of  the  program  includes  Cree  values 
and  emphasizes  traditional  practices,  such  as 
storytelling  and  respect  for  Elders.  The  program 
also  reflects  the  seasonal  and  cyclical  nature  that 
is  manifested  in  Cree  cultural  beliefs  and 
customs. 

The  curriculum  is  community-based.  The 
teachers  are  expected  to  work  closely  with  the 
community  of  parents  and  Elders,  and  to  involve 
Elders  and  community  leaders  in  the  delivery  of 
the  program.  Elders  and  community  leaders  will 
act  as  advisors  and  provide  direction  and 
guidance  to  facilitate  the  learning  of  the 
language  and  cultural  content. 

In  this  program,  the  broad  objectives  are  called 
"general  learner  expectations",  to  emphasize  the 
importance  of  the  learner.  The  student's 
development  of  Cree  language  proficiency  occurs 
through  experience.  The  learner  must  use  the 
language  in  order  to  learn  it.  In  this  program, 
proficiency  in  the  Cree  language  includes 
knowledge  of  culture,  awareness  of  attitudes 
that  encourage  "Nativeness"  and  knowledge  of 
language  learning. 

The  specific  learner  expectations  describe  what 
communicative  skills  and  attitudes  students 
should  acquire,  and  what  general  knowledge 
they  should  have  of  the  Cree  language  and 
language  learning.  Teachers  are  to  relate  these 
expectations  to  real-life  experiences  that  are 
explicitly  or  implicitly  cultural.  The  language 
expectations  should  be  met  by  teaching  and 
evaluating  language  skills  and  knowledge 
together  with  cultural  learning. 

The  teacher  should  adapt  the  expectations  for 
cultural  learning  in  this  program  to  suit  the 
community's  circumstances,  conditions  and 
needs. 


This  senior  high  school  Cree  language  and 
culture  program  will  help  students  in  several 
ways.  Cree  students  today  need  to  be 
reacquainted  with  their  culture.  As  well, 
language  is  a  powerful  medium  for  expressing 
oneself;  it  is  an  important  instrument  in 
developing  self-awareness  and  identity,  which  is 
the  first  step  in  any  kind  of  personal  growth. 
Equally  important  is  the  need  to  foster  positive 
attitudes,  which  also  promote  self-awareness  and 
self-esteem.  By  focusing  on  the  Cree  language 
and  culture  through  this  program,  students  will 
further  appreciate  and  value  their  Cree  heritage 
and  identity.  Traditionally,  it  was  through 
language  that  the  Cree  maintained  strong  bonds 
with  family,  tribal  kin  and  nature.  It  is  hoped 
that  the  Cree  children  of  today  will  be  able  to 
develop  a  social  cohesiveness  and  feel  a  sense  of 
belonging  as  they  learn  their  language.  The 
Cree-speaking  people,  both  Indian  and  Metis, 
wish  to  define  further  their  identity  as  a  distinct 
people  by  maintaining  their  language  and 
culture. 

The  knowledge  and  skills  provided  by  the  Cree 
language  and  culture  program  will  have 
practical  value  as  well.  As  more  emphasis  is 
placed  on  Native  communications  and  culture, 
there  will  be  job  opportunities  in  this  area. 
Credit  in  the  program  can  be  used  to  fulfill  the 
second  language  entrance  requirement  of  many 
colleges  and  universities. 

The  program  has  potential  beyond  the 
significant  benefit  it  will  provide  to  individual 
students.  The  Cree  world  view,  essentially 
coexistence  in  harmony  with  nature,  is  suddenly 
of  interest  to  many  who  are  concerned  about 
environmental  issues.  Similarly,  there  is  a  place 
in  the  world  for  the  Cree  values  of  giving, 
sharing,  cooperation  and  humility.  These  Cree 
teachings,  whether  transmitted  by  Elders  to 
young  people,  or  from  Cree  to  non-Cree,  could 
help  to  promote  and  foster  greater  tolerance  and 
understanding  among  Albertans. 
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B.  GENERAL  LEARNER  EXPECTATIONS 


The  general  learner  expectations  describe,  in 
broad  terms,  what  knowledge,  skills  and 
attitudes  students  should  be  able  to  demonstrate 
as  a  result  of  their  learning  experiences  in  the 
Cree  Language  and  Culture  10-20-30  Program. 

The  general  learner  expectations  for  this 
program  are: 

1.  Experience  Using  the  Language 

Students  will  have  experience  using  the  Cree 
language  in  situations  where  the  Cree 
culture  is  explicit  or  implicit.  In  these 
situations,  students  will  demonstrate  the 
following  specific  skills  and  attitudes: 

1.1  an  ability  to  communicate  fluently  and 
effectively 

1.2  an  ability  to  communicate  for  a  variety 
of  purposes 

1.3  an  ability  to  communicate  in  a  variety 
of  situations 

1.4  a  willingness  to  adopt  and  maintain 
attitudes  that  foster  learning  of  the 
language  and  culture 

1.5  an  ability  to  interact  appropriately  in 
Cree  cultural  situations. 

2.  Knowledge  about  Language  and  Language 
Learning 

Students  will  demonstrate  an  ability  to  apply 
general  knowledge  about  language  and 
language  learning  to  their  learning  of  the 
Cree  language. 

3.  Culture 

Students  will  demonstrate  a  knowledge  and 
appreciation  of  aspects  of  the  Cree  culture, 
its  attitudes  and  values. 
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C.  SPECIFIC  LEARNER  EXPECTATIONS 


The  specific  learner  expectations  expand  on  each 
of  the  general  learner  expectations.  They  are 
explicit  statements  about  what  students  are 
expected  to  achieve.  The  expectations  serve  as 
benchmarks  to  indicate  stages  in  students' 
development  of  their  language  and  cultural 
proficiency. 

The  expectations  move  the  students  from 
concrete  and  familiar  knowledge  to  more 
abstract  and  applied  knowledge.  They  also  move 
the  students  from  the  skills  required  to  interact 
in  controlled  or  predictable  situations  to  those 
requiring  more  spontaneous  and  creative 
interaction. 


REQUIRED  AND  ELECTIVE 
COMPONENTS 

The  instructional  time  for  the  Cree  10-20-30 
program  is  to  be  allocated  as  follows: 

•  80%  required  component 

•  20%  elective  component. 

The  required  component  of  the  program 
consists  of  all  the  language  and  cultural 
expectations  outlined  in  the  program 
statements. 

The  elective  component  of  the  program 
consists  of  language  and  cultural  expectations 
that  allow  the  teacher  to: 

•  remediate  or  reinforce  skills,  concepts  and 
attitudes  from  the  required  component 

•  extend  or  enrich  the  program  to  meet 
particular  student  or  Cree  community 
interests 

•  meet  the  instructional  needs  of  minority 
students,  who  may  be  either  students  whose 
first  language  is  Cree  or  students  who  may  be 
learning  Cree  as  a  second  language. 
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GENERAL  LEARNER  EXPECTATION  1:  EXPERIENCE  USING  THE  LANGUAGE 

Students  will  have  experience  using  the  Cree  language  in  situations  where  the  Cree  culture  is  explicit 
or  implicit.  In  these  situations,  students  will  demonstrate  the  following  specific  skills  and  attitudes: 


Cree  10 

Cree  20 

Cree  30 

Students  will: 

Students  will: 

Students  will: 

1.1    be  able  to  communicate  in 

1.1    be  able  to  communicate  in 

1.1    be  able  to  communicate  in 

language  experiences  that 

language  experiences  that 

language  experiences  that 

have  these  attributes: 

have  these  attributes: 

have  these  attributes: 

•  topics  are  familiar  and 

•  topics  are  familiar  to 

•  topics  are  varied 

interesting  to  them 

them 

•   situations  are 

•  actions  and  language 

•  actions  and  language 

predictable 

are  predictable, 

are  predictable  or 

•   situations  are 

structured  and/or 

routine 

unstructured 

repetitive 

•   information  and 

•  formal  language 

•  body  and  verbal 

interaction  is  less 

(speeches,  counselling 

language  are  informal 

structured 

and  prayers)  is  used  in  a 

•  audience  is 

•   body  and  verbal 

limited  number  of 

sympathetic,  and 

language  are  informal 

situations 

speakers  speak  clearly 

•  audience  is 

•  audience  is  neutral,  and 

•  cultural  content  and 

sympathetic,  and 

speakers  speak 

activities  are  related  to 

speakers  speak  clearly 

naturally 

the  Cree  10  program. 

•  cultural  content  and 

•  cultural  content  and 

activities  are  related  to 

activities  are  related  to 

the  Cree  20  program. 

the  Cree  30  program. 

1.2    be  able  to  communicate  in 

1.2    be  able  to  communicate  in 

1.2    be  able  to  communicate  in 

language  experiences  by: 

language  experiences  by: 

language  experiences  by: 

•  understanding  and 

•  understanding  and 

•  understanding  and 

producing  simple 

producing  simple 

producing  expressions 

words,  phrases, 

words,  phrases, 

and  complex  sentences 

expressions  and 

expressions  and 

appropriate  to  the  social 

sentences  appropriate 

sentences  appropriate 

and  cultural  context 

to  the  social  and 

to  the  social  and 

•   paying  increasing 

cultural  context 

cultural  context 

attention  to  accuracy  of 

•  emphasizing  meaning 

•  paying  attention  to 

form 

rather  than  form 

meaning,  as  well  as  to 

•  displaying  poise  and 

•  using  appropriate  body 

accuracy  of  form 

animation. 

language 

•  using  appropriate  body 

•  displaying  poise  and 

language 

animation. 

•  displaying  poise  and 
animation. 
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Cree  10 

Cree  20 

Cree  30 

1.3    be  able  to  communicate  in 

1.3    be  able  to  communicate  in 

1.3    be  able  to  communicate  in 

different  language 

different  language 

different  language 

situations  to  achieve  the 

situations  to  achieve  the 

situations  to  achieve  the 

following  purposes: 

following  purposes: 

following  purposes: 

•  asking  questions  and 

•  requesting  and 

•  discussing 

giving  simple  answers 

reporting  information 

•  discussing  and  seeking 

•   understanding  and 

•   initiating  discussion 

consensus 

giving  directions 

•  providing  simple 

•  solving  problems 

•  understanding  and 

explanations 

•   exploring  and 

producing  descriptions 

•  engaging  in  limited 

evaluating  ideas 

•  understanding  and 

social  conversation 

critically 

giving  commands 

•   meeting  routine  needs 

•   providing  insight 

•  understanding  and 

•  understanding  and 

•  brainstorming 

expressing 

expressing 

•   understanding  and 

straightforward 

straightforward 

expressing  increasingly 

feelings  and  attitudes 

feelings  and  attitudes 

subtle  and  complex 

•   understanding  simple 

•   understanding  simple 

feelings  and  attitudes 

oral  and  written  texts 

oral  and  written  text  on 

•  understanding  oral  and 

on  familiar  topics,  in 

somewhat  unfamiliar 

written  texts  on 

the  form  of  narratives, 

topics,  in  the  form  of 

unfamiliar  topics,  in  the 

legends  and  myths, 

legends  and  myths, 

form  of  legends  and 

short  stories,  anecdotes, 

short  stories,  anecdotes, 

myths,  short  stories, 

prayers,  songs  and 

narratives,  prayers, 

narratives,  prayers, 

poetry 

songs,  poetry,  Cree 

songs,  poetry,  Cree 

•  writing  short,  simple 

radio  and  other  media 

radio  and  other  media 

compositions  in  the 

forms 

forms  and  Elders'  talk 

form  of  letters,  poetry, 

•  writing  compositions  of 

(history,  legends, 

songs,  prayers,  short 

increasing  complexity, 

counsel) 

stories,  narratives  and 

length  and  content,  in 

•  writing  a  variety  of 

descriptions. 

the  form  of  letters, 

compositions  of 

poetry,  songs,  prayers, 

increasing  complexity, 

short  stories, 

in  the  form  of  letters, 

narratives, 

poetry,  songs,  prayers, 

descriptions,  family 

short  stories, 

histories, 

narratives, 

autobiographies,  simple 

descriptions,  oral 

reports. 

histories,  transcriptions 
of  legends  and  oral 
prose,  biographies, 
reports  and  short 

essays. 
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Cree  10 

Cree  20 

Cree  30 

1.4    demonstrate  a  willingness 

1.4    demonstrate  a  willingness 

1.4    demonstrate  a  willingness 

to  adopt  and  maintain 

to  adopt  and  maintain 

to  adopt  and  maintain 

attitudes  that  foster 

attitudes  that  foster 

attitudes  that  foster 

learning  of  the  language 

learning  of  the  language 

learning  of  the  language 

and  culture,  in  language 

and  culture,  in  language 

and  culture,  in  language 

experiences  appropriate 

experiences  appropriate 

experiences  appropriate 

for  Cree  10: 

for  Cree  20: 

for  Cree  30: 

•  take  risks  in 

•  take  risks  in 

•   take  risks  in 

attempting  to 

attempting  to 

attempting  to 

understand  others 

understand  others 

understand  others 

•  take  risks  to 

•  take  risks  to 

•  take  risks  to 

communicate  with 

communicate  with 

communicate  with 

others 

others 

others 

•  tolerate  some 

•  tolerate  some 

•   tolerate  some 

ambiguity  or 

ambiguity  or 

ambiguity  or 

uncertainty  in  their 

uncertainty  in  their 

uncertainty  in  their 

own  minds  and  in  the 

own  minds  and  in  the 

own  minds  and  in  the 

minds  of  others 

minds  of  others 

minds  of  others 

•   maintain  a  sense  of 

•  maintain  a  sense  of 

•   maintain  a  sense  of 

humour. 

humour. 

humour. 

1 .5    demonstrate  awareness  of 

1.5    practise  the  courtesies  of 

1.5    practise  the  courtesies  of 

and  respect  for  the 

interaction  in  language 

interaction  in  language 

courtesies  of  interaction 

experiences  appropriate  to 

experiences  appropriate  to 

(e.g.,  knowing  when  to 

Cree  20. 

Cree  30. 

speak,  listen,  how  to  use 

humour)  in  language 

experiences  appropriate  to 

Cree  10. 
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GENERAL  LEARNER  EXPECTATION  2: 


KNOWLEDGE   ABOUT 
LANGUAGE  LEARNING 


LANGUAGE    AND 


Students  will  demonstrate  an  ability  to  apply  general  knowledge  about  language  and  language 
learning  to  their  learning  of  the  Cree  language.  (The  teacher  will  aim  for  initial  exposure  to  grammar 
and  work,  over  time,  toward  mastery.) 


Cree  10 

Cree  20 

Cree  30 

Students  will: 

Students  will: 

Students  will: 

2.1    demonstrate  an 

2.1    demonstrate  an 

2.1    demonstrate  an 

understanding  of  the  Cree 

understanding  of  the  Cree 

understanding  of  the  Cree 

linguistic  code  and  an 

linguistic  code  and  an 

linguistic  code  and  an 

ability  to  use  it  to  increase 

ability  to  use  it  to  increase 

ability  to  use  it  to  increase 

accuracy  of 

accuracy  of 

accuracy  of 

communication: 

communication: 

communication: 

•  Phonology: 

•   Phonology: 

•  Grammar,  Syntax  and 

demonstrate  knowledge 

begin  to  study 

Phonology: 

of  the  basic  sound 

phonological  changes  in 

continue  the  study  of 

system  of  Cree,  focusing 

word  stems.  This  study 

the  elements  of  Cree  10 

on  vowels  and 

will  be  based  on  words 

and  20  grammar, 

consonants  not  found  in 

already  learned: 

syntax  and  phonology, 

English 

-   various  noun  stems 

and  consistently  apply 

•  Grammar: 

-   various  verb  stems 

this  knowledge  with 

demonstrate  knowledge 

•   Grammar  and  Syntax: 

increasing  accuracy  in 

of  the  following 

begin  to  rely  on  their 

communication 

grammatical  elements 

knowledge  of 

situations 

as  they  apply  to  words 

grammatical  elements 

•   Literacy: 

and  sentences  they 

to  increase  accuracy  in 

be  able  to  associate 

have  learned  in 

communication.  In 

Cree  sounds  with 

language  experiences: 

addition  to  becoming 

Roman  and  syllabic 

-   nouns:  animate  and 

increasingly  familiar 

orthographies  with 

inanimate,  singular 

with  the  grammatical 

increasing  speed  and 

and  plural  dependent 

elements  from  Cree  10, 

accuracy,  while 

nouns 

students  should  become 

expressing  themselves 

-   pronouns: 

familiar  with  the 

and  receiving 

demonstrative, 

following: 

information  in  the  form 

singular  and  plural, 

-   comparatives 

of  sentences  or 

personal  pronouns, 

-   reflexives 

paragraphs 

address  forms 

-   indirect  objects 

•   Lexicon: 

-   locatives  and 

-   conditionals 

be  able  to  use  words 

prepositions 

-   other  more  complex 

with  increasing 

-   common  question 

verb  tenses 

accuracy  while 

forms 

•   Lexicon: 

expressing  themselves 

-   verbs:  animate  and 

be  able  to  use  words 

and  receiving 

inanimate,  transitive 

with  increasing 

information  in 

and  intransitive, 

accuracy  while 

language  experiences 

imperative,  singular 

expressing  themselves 

suitable  for  Cree  30 

and  plural  persons, 

and  receiving 

(content  words, 

present  tense, 

information  in 

functions,  notions) 

indicative  and 

language  experiences 

•   demonstrate  awareness 

inverse,  subjunctive, 

appropriate  for  Cree  20 

and  appreciation  of  the 

past  tense,  future 

(content  words, 

Cree  oral  tradition  and 

tense,  transitive  with 

functions,  notions) 

effective  Cree  oral 

direct  object 

communication  styles. 

Cree  Language  and  Culture  10-20-30  (Senior  High)  /9 

(1993) 


Cree  10 

Cree  20 

Cree  30 

-   negative  and 

•   Literacy: 

affirmative 

be  able  to  associate 

-   reflexive  forms 

Cree  sounds  with  a 

•   Lexicon: 

preferred  orthography 

be  able  to  use  words 

(either  Roman  or 

while  expressing 

syllabic)  with 

themselves  and 

increasing  speed  and 

receiving  information 

accuracy,  while 

in  language  experiences 

expressing  themselves 

appropriate  for  Cree  10 

or  receiving 

(content  words, 

information  in  the  form 

functions,  notions) 

of  words,  phrases  and 

•   Literacy: 

simple  sentences. 

be  able  to  associate 

Cree  sounds  with  a 

preferred  orthography 

(either  Roman  or 

syllabic)  while 

expressing  themselves 

or  receiving 

information  in  the  form 

of  words,  phrases  and 

simple  sentences 

(vowels,  consonants, 

syllables,  intonation, 

glottal  stops). 

2.2    demonstrate  an  ability  to 

2.2    demonstrate  an  ability  to 

2.2    demonstrate  an  ability  to 

use  basic  strategies  to 

use  basic  strategies  to 

use  basic  strategies  to 

derive  or  communicate 

derive  or  communicate 

derive  or  communicate 

meaning: 

meaning: 

meaning: 

•  watch,  listen  and  read 

•  watch  and  listen  for 

•  watch  and  listen  for 

clues  to  meaning  in 
context  by: 

clues  to  meaning  in 
context  by: 

for  clues  to  meaning  in 
context 
•  construct  meaning  by: 

-   identifying  familiar 

-   identifying  familiar 

words,  phrases  or 

sentence  structures 

expressions 

•  construct  meaning  by: 

-   recognizing  and 

-   identifying  what  is 

-   identifying  or 

using  metaphors 

familiar  about 

expressing  main 

-   paraphrasing 

context 

ideas  and  supporting 

-   translating 

•  construct  meaning  by: 

ideas 

-   making  inferences 

-   identifying  or 

-   summarizing  or 

-   interpreting 

expressing  purpose 

outlining 

•   guess  the  meaning  on 

or  main  idea 

-   using  temporal  and 

the  basis  of  information 

-   recognizing  logical 

logical  sequence 

they  can  understand 
•   ask  appropriate  and 

and  temporal 

•   guess  the  meaning  on 

sequence 

the  basis  of  what  they 

•  guess  the  meaning  on 

can  understand  or 

effective  questions  to 

the  basis  of  what  they 

recognize 

get  clarification 

can  understand  or 

•   recognize  when  others 

•   paraphrase  or 

recognize 

do  not  understand  and 

summarize 

•  recognize  when  others 

attempt  to  re-establish 

communications  of 

do  not  understand 

communication 

others  to  check  for 

•  use  expressions  to  show 

understanding 

lack  of  understanding 

I 


< 
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Cree  10 

Cree  20 

Cree  30 

•  use  appropriate 

methods  to  complete  a 
message;  e.g.,  use  the 
first  language,  get  help, 
use  alternative  words  or 
phrases. 

2.3    begin  to  establish  personal 
objectives  for  a  given  task 
and  monitor  their  own 
learning. 

•  use  appropriate 

methods  to  complete  a 
message  when  they  do 
not  know  certain  words 
or  phrases;  e.g.,  use 
alternative  words  or 
phrases,  break  message 
into  smaller  parts. 

2.3    plan  their  own  learning 
and  monitor  their  own 
progress. 

•  recognize  when  others 
do  not  understand 

•  use  appropriate 
methods  to  complete  a 
message  when  they  do 
not  know  certain  words 
or  phrases;  e.g.,  use 
alternative  words  or 
phrases,  break  message 
into  smaller  parts. 

2.3    seek  opportunities  to 
practise  and  evaluate 

themselves. 
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GENERAL  LEARNER  EXPECTATION  3:  CULTURE 

Students  will  demonstrate  a  knowledge  and  appreciation  of  aspects  of  the  Cree  culture,  its  attitudes 
and  values.  (The  teacher  will  choose  from  the  following  cultural  components  in  adapting  the  cultural 
content  to  the  needs  and  interests  of  the  community  and  individual  students.) 


Cree  10 

Cree  20 

Cree  30 

Students  will: 

Students  will: 

Students  will: 

3.1    Relationship  to  the  Spirit 

3.1    Relationship  to  the  Spirit 

3. 1    Relationship  to  the  Spirit 

World 

World 

World 

•  Ceremonies  and 

•  Ceremonies  and 

•   Ceremonies  and 

Rituals: 

Rituals: 

Rituals: 

-  demonstrate 

-  demonstrate,  as  a 

-   demonstrate,  as  a 

familiarity  with 

result  of  continued 

result  of  continued 

Native  spirituality  as 

participation  in 

participation  in 

it  is  expressed  and 

Native  ceremonies 

Native  ceremonies 

practised  in  Native 

and  rituals  as 

and  rituals  as 

ceremonies  and 

*  j.          1 

practised  by  the  Cree 

practised  by  the  Cree 

rituals 

community: 

community: 

-  demonstrate  an 

•    a  growing 

•    a  growing 

appreciation  of  and 

awareness  of 

appreciation  of 

respect  for  Native 

Native  spirituality 

and  respect  for 

ceremonies  and 

•    a  growing 

Native  ceremonies 

rituals 

appreciation  of 

and  rituals 

-   be  exposed  to  a 

and  respect  for 

•    personal  spiritual 

selection  of  the 

Native  ceremonies 

growth. 

following  rituals  and 

and  rituals. 

ceremonies,  either 

through  field  trips  or 

in-school  spiritual 

ceremonies.  These 

rituals  and 

ceremonies  should  be 

conducted  by 

members  of  the  Cree 

community: 

•   prayer  and 
meditation 

•    pipe  ceremony 

•    feasts  and 

thanksgiving 

•    memorial  service 

•    sweat  lodge  and 

healing 

•    tobacco  and  gift 

giving 

•    sweet  grass 

•    tobacco  as  an 

offering 

•   personal  quest 

through  fasting 

•   vision  quest 

•    Sun  dance 

•    rituals  in  hunting 

•    name  giving 

•    sunrise  ceremony 
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Cree  10 

Cree  20 

Cree  30 

•    celebration  of  life's 

•  demonstrate  a 

•  demonstrate  a 

passages  (birth, 

familiarity  with  and  an 

knowledge  of  the 

marriage,  death, 

understanding  of 

concepts  basic  to  Native 

etc.) 

Native  spirituality  as  it 

spirituality  as 

•    rituals  in 

is  expressed  in 

expressed  in  Native 

Christianity 

recurring  or  important 

philosophy  and 

•    others. 

symbols  of  the  Native 
culture. 

mythology. 

To  this  end,  the  teacher 

To  this  end,  the  teacher 

should  choose  topics  for 

should  choose  topics  for 

instruction  from  the  list 

instruction  from  the  list 

below.  Instruction 

below.  Instruction 

should  involve  a 

should  involve  a 

recognized  Cree  Elder 

community  of  Cree 

from  the  community: 

Elders: 

-   Native  philosophy: 

-   sacred  circle 

•   the  order  of  the 

-  the  medicine  wheel 

universe:  respect 

-   the  four  directions 

for  life  and 

-   flags  and  colours 

humankind's  place 

-   braided  sweet  grass 

in  the  order 

-   the  eagle  feather 

•    the  relationship  of 

-   selecting  a  name 

the  whole  to  its 

-   ceremonial  dress 

parts: 

-   dance  as  spiritual 

-    unity  and 

expression 

harmony 

-   honour  by  song 

-    family  and 

-   dance  of  the  northern 

community 

lights 

-    body,  mind  and 

-   ownership  of  the  pipe 

spirit 

-   the  eagle  lands 

-    earth 

-   the  drum 

•   linear  versus 

-   a  buffalo  skull 

circular 

-   Mother  Earth 

•    wisdom  and 

-   oral  stories 

Eldership 

-   contemporary  Native 

•    prophesy,  dreams 

art  forms 

and  omens 

-   others. 

•  intuition  as  a  gift 

•  others 

-   Cree  mythology: 

•  the  creation  story: 

-  genesis 

-  moral  values 

•  Wesakechak 
before  the  flood 

•  the  flood 

•  Wesakechak  as  a 
trickster 

•  how  plants  and 
animals  came  to 
be 

•  others. 
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Cree  10 

Cree  20 

Cree  30 

Students  will: 

Students  will: 

Students  will: 

3.2    Relationship  to  Nature 

3.2    Relationship  to  Nature 

3.2    Relationship  to  Nature 

•  demonstrate  an 

•  demonstrate  an 

•  demonstrate  an  ability 

awareness  of  their 

understanding  of  and 

to  use  their 

immediate  natural 

appreciation  for  the 

understanding  of  the 

environment  and  how  it 

Native  view  that 

Native  view  of  nature 

relates  to  contemporary 

humankind's  survival 

in  examining  various 

Cree  lifestyles. 

is  dependent  on  nature, 
and  therefore  nature 

contemporary  issues. 

To  this  end,  the  teacher 

should  be  respected. 

To  this  end,  the  teacher 

should  choose  topics  for 

should  choose  topics  for 

instruction  from  the  list 

To  this  end,  the  teacher 

instruction  from  the  list 

below: 

should  choose  topics  for 

below: 

-  natural 

instruction  from  the  list 

-   use  of  non-renewable 

environment: 

1           i 

below.  These  topics 

resources 

•  common  plants 
and  animals 

•  weather  and 

relate  to  the  beliefs  and 

-   depletion  of  forests 

practices  of  the  Cree  of 

-   pollution 

climate 

long  ago,  which  have 

-   global  warming 

•   topography  and 

ensured  their  survival 

-   ozone  warming 

terrain 

and  the  survival  of 

-   plant  and  animal 

•   time  and  seasons 

succeeding  generations: 

extinction 

•   renewable 

-   conservation: 

-   land  and  soil 

resources 

•    take  only  what 

technology,  such  as 

•   others 

you  need 

dams,  fertilizers 

-  contemporary 

•   use  all  that  is 

-   forest  fires  and 

lifestyles  based  on 
the  environment: 
•   planting  and 

taken 
-  rituals  and 

drought 
-   others. 

harvesting 
•   food  preparation 

ceremonies: 

•    showing  respect  to 

and  preservation 

nature 

•   seasonal  big  game 

•    reinforcing  a  sense 

hunting 

of  humility 

•    small  game 

•    others 

hunting 

-   working  with  the 

•    hides  and  tanning 

forces  of  nature: 

•   wild  food 

•   the  elements 

gathering 

•  fishing 

•  trapping 

•  seasonal  social 

•  time  and  seasons 

•  others 

-   knowledge  and  skills 

and  spiritual 

for  survival: 

gatherings 

•    hunting  and 

•   others. 

gathering 

•  preparing  hides 

•  travel  pathways 
and  waterways 

•  herbal  remedies 

•  forecasting 
weather 

•  animal  behaviour 
and 
characteristics 

•  others. 

\ 


i 
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Cree  10 

Cree  20 

Cree  30 

Stu 

dents  will: 

Students  will: 

Students  will: 

3.3 

Human  Relationships 

3.3    Human  Relationships 

3.3    Human  Relationships 

•   Family  and  Community 

•   History 

•   Contemporary  Issues 

-   demonstrate 

-  demonstrate  their 

-   use  knowledge  of  the 

knowledge  of  and  an 

knowledge  of  the 

history  of  the  Cree 

appreciation  for  the 

history  of  the  Cree- 

and  knowledge  of 

Cree  way  of  relating 

speaking  people  and 

Native  perspectives 

to  others  in  their 

their  relationship  to 

on  humankind's 

family  and 

other  groups 

relationship  to  each 

community 

-  demonstrate  an 

other  to  get  a  better 

-  demonstrate 

understanding  and 

understanding  of 

understanding  and 

acceptance  of  the 

contemporary  issues 

acceptance  of  racial 

differences  among 

affecting  Native 

and  cultural 

races  and  cultures  in 

people 

differences  among 

the  history  of  the 

-  demonstrate  an 

their  acquaintances 

Alberta  Cree 

understanding  and 

and  family 

acceptance  of  the 

To  this  end,  the 

differences  among 

To  this  end,  the 

teacher  should 

races  and  cultures 

teacher  should 

choose  topics  for 

while  dealing  with 

choose  topics  for 

instruction  from  the 

contemporary  issues 

instruction  from  the 

list  below: 

list  below: 

•    traditional 

To  this  end,  the 

•   relationships  with 
family: 

mirlpflr  and 

relationships  in 

teacher  should 

camps: 

choose  topics  for 

li  UL  JCQl      CI  11  Li 

extended  family 
-    responsible 

-    roles  of  camp 
members 

instruction  from  the 
list  below: 

relationships: 

•    hunters  and 

•   societal  issues: 

caring,  sharing 

gatherers 

-    stereotyping 

and  respect: 

.    Elders 

-    urbanization 

•    sibling 

•    children  and 

-    justice/penal 

interactions 

youth 

system 

•    Elders 

•    specialists: 

-    education 

•  family 
workers 

•  others 

-    family  fun  and 
recreation 

canoe 
makers, 

policies 
-    health 

healers, 
storytellers, 

-  substance  abuse 

-  others 

-    cultural 

societies 

•   political/economic 

activities  done 

-    social 

issues: 

as  a  family: 

conventions 

-    reserve  lands 

berry  picking, 

-    forms  of 

-    aboriginal  land 

hunting, 

recreation 

claims 

camping 

•    intertribal 

-    treatv  rights 

-    working  for  and 

affiliations: 

-    self-  " 

with  each  other: 
hunting/ 
trapping, 
farming,  wage 

-    territorial 
hunting 
grounds 

government 
-    Metis 
settlements 

employment, 

-    political 

business,  others 

bureaucracy 
-    others 
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Cree  10 

Cree  20 

Cree  30 

-    family-related 

-    alliances, 

issues: 

warfare  and 

•    care  of  Elders 

trade 

and 

-    system  of 

handicapped 

communication 

•    drug  and 

-    others 

alcohol  abuse 

•   political/economic 

•    family 

issues: 

breakdown 

-    reserve  lands 

•    nutrition 

-    aboriginal  land 

•    others 

claims 

•   relationships  with 

-    treaty  rights 

other  Cree 

-    self- 

speakers  and 

government 

Native  people: 

-    Metis 

-    social 

settlements 

gatherings  and 

-    political 

meetings: 

bureaucracy 

•    wakes  and 

-    others 

memorials 

•   historical  events: 

•    sports  days 

-    introduction  of 
the  horse 

and  rodeos 

-    fur  trade  and 

•    friendship 

technology 

centres 

-    missionaries 

•    powwows 

and 

•    community 

Christianity 

feasts 

-    Metis  nation 

•    others 

-    expansion  of  the 

-    social 

railroad  and 

conventions: 

European 
settlement 

•    greeting 

•    extinction  of 

Elders, 

the  buffalo 

waiting  to  be 

•    epidemics 

spoken  to  by 

•    restricted 

Elders  and 

hunting 

adults,  not 

•    others 

walking  in 

•   Native 

front  of 

contributions: 

Elders 

-    legends 

•    sharing  in 
planning  and 

-  food 

-  herbal  remedies 

-  artists  and 

providing  for 

musicians 

gatherings 

-    arts  and  crafts 

•    gift  giving  for 

-    role  models 

recognition 

-    philosophy/ 

•    use  of 

ideology  /values 

humour: 

-    others. 

good  and  bad 

-    value  and 

importance  of 

gatherings  to 

Cree  speakers 

-    others 

i 


i 
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Cree  10 

Cree  20 

Cree  30 

•    relationship  to 
institutions  in  the 
community: 

-  school 

-  police/fire 
department 

-  church 

-  media/ 
communication 

-  hospital  or 
clinic 

-  entertainment/ 
recreation. 

•  demonstrate  a 
willingness  to  seek  and 
convey  the  Native 
perspective 
independently  when 
dealing  with 
contemporary  issues 
that  affect  Native 
people. 

•  demonstrate  a 
willingness  to  interact 
with  Native  people 
independently,  and 
engage  in  activities 
that  contribute 
positively  to  the  welfare 
and  image  of  Native 
people. 
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D.  BASIC  LEARNING  RESOURCES 


There  are  no  basic  learning  resources  authorized 
for  Cree. 
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4.  a  sensitivity  toward  and  appreciation  of  the 
beauty  of  skilled  movement 

5.  an  appreciation  of  their  own  growth  and 
development  in  social,  emotional,  ethical 
and  physical  areas. 

Goal  5 

The  physical  education  program  will  assist  the 
student  to  develop  positive  interpersonal  skills 
transferable  to  other  areas  of  their  lives. 

Learner  Outcomes 

Students  will  develop: 

1.  appreciation  of  the  worth  of  others  and 
respect  for  their  rights 

2.  consideration  and  understanding  of  the 
needs,  strengths  and  limitations  of  others 

3.  attitudes  and  skills  of  cooperation  and 
conciliation  essential  to  fair  play, 
competition  and  team  interaction,  as  well 
as  to  leadership  and  the  ability  to  follow  a 
leader 

4.  appreciation  of  and  ability  to  act  in  accord 
with  game  etiquette  and  the  values  of 
loyalty,  honesty,  dependability,  kindness 
and  generosity. 


CONTENT 

Secondary  Physical  Education  Program 
Model 

The  secondary  physical  education  program  is 
comprised  of  seven  dimensions:  aquatics,  dance, 
fitness,  games,  gymnastics,  individual  activities 
and  outdoor  pursuits.  By  engaging  in  a  balanced 
selection  of  activities  drawn  from  each 
dimension  at  levels  appropriate  to  each  student's 
unique  ability  and  aptitude,  students  will 
develop  their  physical  skills,  knowledge  of 
physical  movement,  positive  personal  attributes 
and  interpersonal  skills  and  attitudes. 
Confidence,  respect  for  oneself  and  others,  and  a 
predisposition  toward  lifelong  engagement  in 
physical  activity,  with  the  attendant  rewards  of 
health,    self-esteem   and    positive    social 


relationships,  are  the  long-term  objectives  of  the 
physical  education  program. 

Program  Balance 

A  well-balanced  program  provides  opportunities 
for  students  to  participate  in  activities  from  all 
seven  dimensions,  appreciating  local  or 
individual  considerations  such  as  access  to 
facilities,  religious  persuasion  or  health.  A 
balanced  physical  education  program  drawn 
from  each  of  the  seven  dimensions  will  provide  a 
broad  and  varied  program  of  physical  education. 

Activity  selection  and  time  allocation  will  be 
determined  by  the  needs  and  development  of  the 
students,  by  the  program  objectives  and  by  many 
other  factors. 

The  balance  may  also  differ  from  grade  to  grade 
depending  on  such  factors  as  individual  needs, 
time  and  facilities. 


APPLICATION  OF  THE  SECONDARY 
PHYSICAL  EDUCATION  PROGRAM 

The  senior  high  physical  education  program  is 
an  extension  of  the  Grade  7  through  Grade  9 
program  and  is  intended  to  provide  students  in 
Grade  10  through  Grade  12  with  an  opportunity 
to  further  their  development  of  skills  in  a  variety 
of  physical  activities  at  levels  of  proficiency 
reflective  of  each  student's  unique  abilities.  It  is 
therefore  mandatory  that  all  seven  dimensions  of 
the  program  be  addressed  in  the  required 
component  of  each  course  in  Grade  10, 
notwithstanding  the  exemptions  specified  below. 

Because  of  the  greater  proficiency  of  skills  of 
most  students  who  pursue  the  complementary  20 
and  30  courses,  the  study  of  all  seven  dimensions 
is  not  required  at  the  complementary  level. 
However,  the  fitness  dimension  must  be  included 
in  both  Physical  Education  20  and  30.  The 
complementary  physical  education  program 
should  accommodate  a  variety  of  student  needs, 
interests  and  abilities,  and  should  aim  at  a 
balance  of  many  dimensions  rather  than  over- 
emphasis on  one  aspect  of  the  program. 

The  core  and  complementary  program  models 
are  presented  on  page  6. 
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Required/Elective  Components 

Each  dimension  of  the  Grade  10  physical 
education  program  must  receive  no  less  than 
10%  of  the  available  instructional  time  at  each 
grade  level.  The  required  component  of  80%  of 
the  available  instructional  time  therefore  allows 
the  remaining  10%  to  be  used  for  extension  of 
one  or  more  dimensions.  The  20%  elective 
component  can  be  applied  to  one  or  more  of  the 
dimensions  for  enrichment  or  remediation.  This 
20%  is  not  an  addendum  to  the  required 
component  but  should  be  used  throughout  the 
duration  of  the  course  as  indicated  by  student 
needs  and  interests. 

At  the  Grade  11  and  Grade  12  level,  70%  of  the 
total  instructional  time  should  be  devoted  to  the 
required  component  of  the  program,  and  30%  to 
the  elective.  The  elective  may  be  used  to  extend 
the  required  component,  to  address  dimensions 
not  incorporated  into  the  required  component,  or 
to  provide  special  emphases. 

Exemptions 

As  an  integral  part  of  the  well-balanced  physical 
education  program,  each  of  its  seven  dimensions 
includes  activities  selected  to  contribute  to  the 
attainment  of  the  learner  expectations.  In  the 
following  specified  circumstances,  however, 
exemptions  may  be  warranted  from  one  or  more 
dimensions  of  the  course. 
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PROGRAM  EXEMPTIONS 


Category 

Conditions  for 
Exemption 

Procedures  and  Approval 
Process 

Alternative 
Experiences 

INDIVIDUAL 

Religious  beliefs 

•     Statement  in  writing 
from  parent  to 
principal. 

•     When  exemption  is 
granted,  alternative 
activities  consistent 
with  the  goals  and 
objectives  of  the 
specific  dimension 
should  be 

substituted,  where 
appropriate. 

INDIVIDUAL 

Medical 

•     Certification  to 

principal  by  medical 
practitioner  with 
statement  of 
activities  in  which 
the  student  is  not 
able  to  participate. 

CLASS, 
GRADE  OR 
SCHOOL 

Access  to  facilities 

•  Initiated  by  local 
school  authority  or 
parent. 

•  Approved  by  local 
school  authority. 

•  Exemption  shall  be 
registered  on  the 
School  Program  Plan 
form  and  approved  by 
the  Alberta 
Education  Regional 
Office  serving  the 
area. 

Variable  Credit  Programming 

Physical  education  at  the  senior  high  school  level 
permits  variable  credit  programming  and 
requires  a  demonstrated  progression  of  learning 
between  each  of  the  senior  high  grades.  Because 
the  program  accommodates  a  wide  variation  of 
student  ability  levels,  students  from  all  program 
routes  should  be  able  to  participate  successfully 
in  Physical  Education  10. 

The  choice  to  offer  Physical  Education  10,  20  or 
30  for  3,  4  or  5  credits  is  accommodated  by 
placing  the  required  minimum  percentage  of 
time  per  dimension  (e.g.,  10%)  against  a  75-,  100- 
or  125-hour  time  frame.  The  emphasis  on  each 
dimension  within  the  required  component 
remains  constant  while  the  time  and  credit 
values  vary. 


Complementary  Secondary  Physical 
Education  Program 

Physical  Education  20-30  are  complementary 
courses  (i.e.,  optional)  but  may  be  used  to  fulfill 
additional  credit  requirements  for  the  Advanced 
or  General  High  School  Diplomas.  The 
prerequisite  nature  of  the  Physical  Education 
10-20-30  sequence  requires  increased 
complexity  of  physical,  cognitive  or  affective 
demands  and  differentiated  content  at  each 
successive  grade  level.  Credits  are  awarded  on 
the  basis  that  the  experience  provided  at  each 
grade  is  differentiated  from  the  previous  grade 
and  that  performance  expectations  increase 
hierarchically.  A  logical  and  articulated 
transition  in  scope  and  sequence  of  content  is 
also  required.  Dimensions  included  for 
additional  study  should  contain  some  activities 
never  before  covered.  Activities  that  were 
studied  from  Grade  7  through  Grade  10  should 
be  covered  at  a  more  sophisticated  level. 
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Physical  Education  20  will  build  upon  the  skills 
of  students  entering  from  Physical  Education  10, 
but  will  provide  opportunity  for  further 
expansion  and  depth  of  learning.  Physical 
Education  30  will  be  an  extension,  but  not  a 
duplication  of  the  Physical  Education  20 


program.  The  articulated  10-20—30  program 
should  culminate  in  Physical  Education  30. 

The  program  models  for  the  core  physical 
education  program  'Grade  10),  and  the 
complementary  physical  education  program 
(Grade  11  and  Grade  12),  are  presented  below. 


CORE  PHYSICAL  EDUCATION  PROGRAM 


Physical  Education  10 

Required*                       80% 

Elective                          20% 

1.     Aquatics 

The  20%  elective  time  can  be  used  for 

2.     Dance 

remediation  or  enrichment  of  the  required 

3.     Fitness 

program  content. 

4.     Games  A  and  B 

5.     Gymnastics 

6.     Individual  activities 

7.     Outdoor  pursuits 

*No  less  than  10%  of  the  instructional  time  must  be  allocated  to  each  dimension  in  the 
required  component  of  the  Grade  10  program.  This  allows  10%  flexibility  for  extension  of 
one  or  more  dimensions  in  the  required  component  of  the  program. 


COMPLEMENTARY  PHYSICAL  EDUCATION  PROGRAM 


Physical  Education  20 

Required                         70% 

Elective                          30% 

1.     Fitness 

1.     The  30%  elective  time  can  be  applied  to 
an  extension  of  the  required  component. 

2.     A  minimum  of  three  other  dimensions 

•  aquatics 

•  dance 

•  games 

•  gymnastics 

2.     The  30%  elective  time  can  be  applied  to 
one  or  more  of  the  remaining  dimensions 
not  used  to  make  up  the  70%  required 
component. 

•  individual  activities 

•  outdoor  pursuits 

3.     Instruction  may  include  special  emphasis 
on  such  areas  as:  contemporary  issues, 
officiating,  leadership,  history,  sports 
medicine,  anatomy,  kinesiology,  etc. 

Physical  Education  30 


Required 

1.     Fitness 


70% 


A  minimum  of  two  other  dimensions 

•  aquatics 

•  dance 

•  games 

•  gymnastics 

•  individual  activities 

•  outdoor  pursuits 


Elective 


30' 


3. 


The  30%  elective  time  can  be  applied  to 
an  extension  of  the  required  component. 

The  30%  elective  time  can  be  applied  to 
one  or  more  of  the  remaining  dimensions 
not  used  to  make  up  the  70%  required 
component. 

Instruction  may  include  special  emphasis 
on  such  areas  as:  contemporary  issues, 
officiating,  leadership,  history,  sports 
medicine,  anatomy,  kinesiology,  etc. 
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D.  BASIC  LEARNING  RESOURCES 

French  13 
[Beginning  level  1,  2] 

Miller,  Ann  and  Liz  Roselman.  Arc-en-ciel  1. 
London,  England:  Mary  Glasgow 
Publications,  1988. 

ISBN  1852341742 


French  10 
[Beginning  level  2,  3] 

Miller,  Ann,  Liz  Roselman  and  Marie-Therese 
Bougard.  Arc-en-ciel  2.  London,  England: 
Mary  Glasgow  Publications,  1989. 

ISBN  1852342331 

Mills,  Barbara  and  Elver  Peruzzo.  Entrez  1. 
Scarborough,  ON:  Copp  Clark  Pitman  Ltd., 
1987. 

ISBN  0773045635 


French  as  a  Second  Language  (ECS  to  Grade  12)  /15 

(1992) 


D.  BASIC  LEARNING  RESOURCES 


Sidwell,  D.  et  al.  Deutsch  Heute:  Teil  1.  Second 
edition.  Scarborough,  ON:  Nelson  Canada, 
1990. 

ISBN  0174392125 


German  10-20 

Winkler,  G.  Neue  Freunde.  Toronto,  ON:  HBJ- 
Holt-Saunders,  1989. 

ISBN  0153835001 


German  20-30 


Sidwell,  D.  et  al.  Deutsch  Heute:  Teil  2.  Second 
edition.  Scarborough,  ON:  Nelson  Canada, 
1991. 

ISBN  0174395523 


Sidwell,  D.  et  al.     Deutsch  Heute:     Stage  3. 
Scarborough,  ON:  Nelson  Canada,  1986. 

ISBN  0174391161 
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